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About iCeGS 

International Centre for Guidance Studies (iCeGS) is a research centre with 

expertise in career and career development. The Centre conducts research, 

provides consultancy to the career sector, offers a range of training, and delivers 

several accredited learning programmes up to and including doctoral level. 

The Centre employs seven researchers with a range of academic and professional 

backgrounds and works closely with a network of research associates and partners 

who contribute specialist knowledge and capacity. iCeGS has a strong ethos which 

connects our research to policy and practice. 

For further information on iCeGS see www.derby.ac.uk/icegs 

Contact information:  

International Centre for Guidance Studies (iCeGS) 
Institute of Education 
University of Derby 
Kedleston Road 
Derby 
DE22 1GB 
T: 01332 592070 

Email: icegsenquiry@derby.ac.uk 

Twitter: @iCeGS  
Facebook: @iCeGS_UoD  
LinkedIn: International Centre for Guidance Studies (iCeGS) 
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Executive summary 

Background 

• The Sustainable Futures programme, a careers education initiative led by 

WWF-UK in partnership with Villiers Park Educational Trust and 

Founders4Schools (WWF and Partners), aims to prepare students for a green 

economy by enhancing their understanding of sustainability and career 

pathways.  

• The current evaluation assesses its impact from November 2022 to July 2024, 

focusing on its relevance, integration, effectiveness, and longevity, and 

provides recommendations for future development to align with the 

programme’s and WWF’s 2030 sustainability goals. 

• The Sustainable Futures programme was received positively by schools and 

colleges as a strong introductory model for raising awareness of sustainable 

career pathways and encouraging engagement with sustainability. 

Impact 

• The programme significantly enhanced students' understanding of 

sustainability, the role of business in building a sustainable future, and career 

opportunities within the sustainability sector. In the post-programme survey, 

an increased knowledge of sustainability was reported by 95% of students 

(140 out of 147 respondents) who participated in the course. 

• After the programme, students felt more optimistic about their ability to secure 

a job in sustainability, showing increased concern for the future of the planet 

and greater enthusiasm for working in the sustainability sector. Additionally, 

the programme increased young people's aspirations for participating in 

sustainable career pathways, with 88% (66 out of 75 respondents) reporting 

that a career talk positively influenced their perception of sustainability’s role 

in future careers, while 89% (145 out of 163 respondents) stated that an 

insight day heightened their interest in pursuing a sustainability-related career.  

By comparing responses from the same individuals after the programme, 
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students significantly increased their understanding of career pathways in 

sustainability (z=-7.094, p<0.001) and more students felt it would be easy to 

secure a job in sustainability after the programme (z=-4.336, p<0.001). 

• There was a significant behavioural shift amongst students after the 

programme. Many students not only took individual responsibility to make 

positive environmental impact (z=-2.890, p=0.004), but they also influenced 

family members, friends (z=-3.254, p=0.001) and a company or a politician 

(z=-4.566, p<0.001) to engage in environmentally beneficial activities. 

• Among the three key elements of the programme—student course, career 

talk, and insight day—the insight day received the highest level of approval. 

89% of respondents (147 out of 165 respondents) would recommend the 

insight day to friends, compared to 58% (84 out of 145 respondents) for the 

student course and 69% (53 out of 77 respondents) for the career talk. The 

students mentioned that seeing sustainability applied practically, becoming 

familiar with workplace culture, interactions with employees and the 

networking activity were very useful and provided an insight into careers post-

education. Working alongside employees on real business sustainability tasks 

also emerged as a particularly popular activity, as reflected in the insight day 

surveys. 

• The findings of this report suggest that the integration of both theoretical 

(student course) and practical (insight day) elements of the programme is the 

most effective approach to maximise the programme's overall impact. All 9 

outcomes were, statistically, significantly improved (p<0.05) after the students 

participated in the student course and an insight day; but only 5 outcomes 

have seen a statistically significant improvement (p<0.05) after the students 

participated in either the student course or an insight day. 

• Educators gave positive feedback on the Sustainable Futures programme, 

with all the participants recognising its importance in teaching students about 

sustainability in careers. The majority of them (80.6%, 25 out of 31 

respondents) were likely to implement the programme in the next academic 

year, although time constraints and the need for additional staff were cited as 

key considerations. 
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• The Continuing Professional Development (CPD) sessions achieved their 

goals, with educators reporting improved understanding of sustainability (t 

(37) =-8.947, p<.001) and increased confidence in related topics. Many found 

the labour market and green careers information particularly useful (79.5%, 35 

out of 44 respondents). 

Key recommendations 

• WWF and Partners can enhance career talks by incorporating valuable labour 

market information on sustainable careers, creating a dedicated forum for 

entrepreneurs to expand the network of role models, simplifying the volunteer 

application process, and introducing an efficient feedback system to gather 

insights from business role models for ongoing improvements. 

• Workplace experiences are widely considered the most impactful element of 

the Sustainable Futures programme. To further enhance this element, WWF 

and Partners can provide clear guidance and support for school and college 

staff, ensuring effective communication with businesses about expectations. 

Strengthening partnerships with senior leadership teams is crucial for the 

adoption of the programme in schools and colleges. Additionally, businesses 

would benefit from clearer guidance on their roles and responsibilities as 

providers of work experience, which would encourage greater involvement 

and enhance the overall impact of this valuable component of the programme. 

• It is essential to strengthen coordination and communication between delivery 

partners to ensure the programme’s benefits are consistently delivered to 

educators and stakeholders, improving the flexibility of its integration into 

extra-curricular activities and curriculum subjects. 

• Emphasising the programme’s alignment with broader career development 

frameworks, such as the Gatsby Benchmarks and CDI framework, is 

necessary to improve its visibility and effectiveness as part of a wider effort to 

prepare young people for sustainable careers and contribute to environmental 

goals. 



 

8 

 

• One of the key actions for future evaluations should be to introduce a 

registration system for the programme’s open-access materials to track usage 

which will enable better assessment of the impact of the programme. 
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1. Introduction  

The Sustainable Futures programme is a careers education initiative delivered by 

WWF, in partnership with Villiers Park Educational Trust and Founders4Schools. 

The programme was made possible through the generous support of the Evolution 

Education Trust, JLL and other supporters. Designed to equip young people with the 

knowledge, skills, and experiences needed to thrive in a green economy, the 

programme has been implemented across schools and colleges since November 

2022. The current evaluation aims to assess the impact of the programme during its 

initial delivery phase, from November 2022 until July 2024, and to inform future 

developments in alignment with the programmes’ and WWF’s 2030 sustainability 

goals. 

This evaluation, commissioned by WWF, serves a dual purpose. Firstly, it seeks to 

assess the effectiveness of the programme in its current form, identifying the degree 

to which it has influenced participants' awareness of sustainability, career decision-

making, and behaviour. Secondly, the evaluation will provide evidence-based 

recommendations to shape the programme’s evolution for its next phase, ensuring it 

continues to contribute meaningfully to the 2030 sustainability agenda. The 

evaluation of the Sustainable Futures programme has focused on four key criteria: to 

assess its relevance and quality; integration; effectiveness; and longevity. 

This evaluation builds on a foundation of key activities, including a comprehensive 

literature review that examined relevant UK and international research and policy 

literature on careers education and sustainability. It also incorporates secondary data 

analysis, using data collected by the Sustainable Futures programme’s delivery 

partners to assess the effectiveness of the programme to date. Additionally, the 

evaluation critically reviewed the Theory of Change and the Monitoring and 

Evaluation (M&E) framework, assessing the programme’s alignment with its 2030 

goals and WWF’s 2030 goals, evaluating whether current tools effectively measure 

the programme's impact. 
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The final report builds on these insights, shifting focus to the remaining areas of the 

programme’s integration, effectiveness, and longevity. We will assess how well the 

programme integrates across different audiences and stakeholders, ensuring that it 

addresses the needs of young people, educators, and employers. Additionally, we 

will evaluate the programme’s effectiveness in achieving its outcomes and examine 

how these results contribute to long-term goals. Finally, the report will explore the 

longevity of the programme, determining how well it can continue to benefit 

stakeholders beyond the current delivery phase, and provide recommendations for 

the next phase post-July 2024. 
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2. Background  

The Sustainable Futures programme is a free educational initiative aimed at students 

aged 14 to 18, led by WWF in partnership with Villiers Park Educational Trust and 

Founders4Schools. WWF (World Wide Fund for Nature) is a global environmental 

charity helping bring our world back to life. Villiers Park is a national social mobility 

charity committed to improving the life outcomes of young people from 

underrepresented backgrounds, and Founders4Schools is an edu-tech charity that 

helps educators improve the life chances of young people by connecting them to 

volunteer role models from the business world. 

The programme provides educators and careers leaders with the tools and 

resources needed to empower students to build sustainable careers. Focused on 

preparing young people for the future green economy, Sustainable Futures equips 

students with the knowledge, skills, and experiences necessary to thrive in any 

career, while also contributing to a sustainable world. 

 

Figure 1. Diagram of the three components of the Sustainable Futures programme: student 

course, career talks and insight days. 

https://www.wwf.org.uk/get-involved/schools/sustainable-futures
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The student course is a key component of the Sustainable Futures Programme, 

aimed at equipping students aged 14 to 18 with the knowledge and skills necessary 

to navigate an increasingly sustainability-focused world. Delivered by teachers, 

careers leaders, careers advisors, or facilitators, the course introduces students to 

the core principles of sustainability and its significance in both business and society. 

It encourages them to reflect on their own skills and values and how they can be 

applied to potential career pathways that align with sustainable practices. By linking 

sustainability to real-world opportunities, the course promotes informed decision-

making, personal growth, and a deeper understanding of how students can 

contribute to a more sustainable future through their career choices. This integration 

of knowledge and self-reflection supports the broader objectives of the Sustainable 

Futures programme. 

Another key feature of the programme is the career talks, which aim to bring the 

concepts of sustainability to life through engaging interactions with professionals 

from various industries. These talks provide students with first-hand insights into how 

sustainability is integrated into different roles and sectors, offering real-world 

examples that make the theoretical aspects of the course more tangible. The 

speakers, whether from environmental organisations or companies transitioning to 

more sustainable practices, share their experiences and demonstrate the practical 

application of sustainability in their work. These talks are delivered virtually or in 

person through the Founders4Schools platform, depending on the availability and 

preference of the school or college and volunteers. 

As part of the programme, Founders4Schools also offers a range of work experience 

opportunities with a sustainability focus, providing students with hands-on 

opportunities to explore how sustainable practices are applied in real-world settings. 

These placements span various industries, from renewable energy to hospitality, 

allowing students to gain valuable insights into diverse sectors. The programme 

initially aimed to provide a variety of work experience opportunities focused on 

sustainability, including block placements, workplace shadowing, and extended 

placements across different sectors. However, it was soon evident that 1-day virtual 

or insight days were a more appropriate activity model for school classes. This 
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adjustment, facilitated by WWF and Founders4Schools with the support of corporate 

partners and volunteers, offered students structured opportunities to explore 

sustainable practices within a shorter, more practical timeframe. The shift allowed for 

greater student engagement while maintaining alignment with the programme’s 

educational objectives. 

From June 2022, when the student course pilot began, to July 2024, the programme 

has reached a wide range of students and educators. A total of 5,969 students 

accessed the sustainability course resources across the UK, providing them with 

materials on sustainability topics and 9,615 students engaged with career talks, 

learning about sustainable career paths. Of these, 548 students participated in 

sustainability-related experiences of the workplace. Additionally, 162 students from 

underrepresented backgrounds participated in an enhanced programme that 

combined all elements – the student course, career talks, and insight days.  

In terms of engaging educators, 815 teachers and careers leaders accessed CPD 

training to support student engagement with sustainability. The delivery of these 

activities was supported by WWF and Partners, ensuring the programme's 

availability to schools and colleges during this period.  

This report presents an evaluation of the Sustainable Futures programme following 

the initial 3-year pilot including one year of research and design and two years of 

implementation. It examines the programme’s effectiveness in achieving its 

objectives, such as enhancing students' understanding of sustainability, supporting 

career development, and facilitating industry engagement through a combination of 

activities. The findings from this evaluation will guide future enhancements to ensure 

the programme continues to meet the needs of students, educators, and partners.
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3. Methodology  

This study employs a comprehensive mixed methods approach for evaluation, 

integrating several quantitative surveys, qualitative interviews, and case study visits 

to capture a holistic view of the programme’s impact on young people, educators, 

and other stakeholder groups. 

For students, pre- and post-programme surveys were designed and conducted to 

measure changes in their knowledge, skills, behaviours, and attitudes resulting from 

the programme. These surveys aimed to assess the programme's impact on 

students over time, providing a before-and-after comparison. 

For educators, an online survey was designed to explore several key areas such as 

the alignment and complementarity of the programme with existing careers 

education frameworks, educators' experiences in using the programme elements, 

the impacts on young people and organisations, participants' knowledge of the 

programme, and the extent to which consideration had been given to aligning 

programme outcomes with the institutional goals at schools and colleges. The 

collected data were analysed using the Statistical Package for Social Sciences 

(SPSS) to identify trends, correlations, and significant findings relevant to the 

programme’s objectives. 

Secondary data analysis was conducted to evaluate the data collected from 

participants in the CPD sessions. The data was collected through two surveys, 

administered before and after the CPD sessions, which were designed by the 

University of Derby evaluation team. The aim was to examine the role of CPD in 

enhancing the capabilities of educators involved in the programme. 

All datasets were analysed using SPSS. To assess statistical differences between 

pre-survey and post-survey responses, paired sample t-tests, Wilcoxon signed-rank 

tests, and Chi-Square tests were conducted. A significance threshold (p-value) of 

0.05 was applied to determine whether differences between groups were statistically 

significant. Results with p-values less than 0.05 indicate a statistically significant 

difference between the groups. 
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To collect qualitative data, we conducted eight school or college visits both in-person 

and online to gather data on how the programme is implemented. At each school or 

college, depending on their availability, we spoke with career leaders, curriculum 

teachers, careers advisers or the senior leadership team. Focus groups with 

students were held during these visits, both in-person and online, to gain a direct 

understanding of students’ experiences with the programme. These sessions offered 

valuable insights into how the Sustainable Futures programme influences career 

aspirations and sustainability awareness, providing a well-rounded evaluation of its 

effectiveness and impact. 

Ten stakeholder interviews were also conducted with a range of participants, 

including educators, senior leadership teams in academy trusts, business role model 

volunteers, workplace visit partners, and other relevant stakeholders. These 

interviews helped assess the level of awareness of the programme and its 

integration into careers education. The discussions also contributed to understanding 

how the programme supports career preparedness and sustainability goals, offering 

insights into its overall impact. 

One factor to consider in this evaluation is that the programme does not maintain a 

comprehensive record of all users accessing the materials, as these are freely 

available without the need for registration. While this open-access approach 

promotes inclusivity and accessibility, it also results in partial data on the extent of 

engagement with the resources.  

Another key consideration is that the partnership structure, involving multiple 

stakeholders, has introduced complexities in tracking usage, making it more difficult 

to gather comprehensive data and fully capture the programme's reach and impact. 

A more structured approach to tracking usage could provide valuable data for future 

evaluations, helping to better measure effectiveness while still maintaining the 

accessibility that is a key strength of the programme. 
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4. Student Experience  

The following sections present a combination of quantitative and qualitative data 

collected throughout the evaluation process, including insights from surveys, 

stakeholder interviews and case study visits to schools and colleges, which provide 

deeper context and examples of the Sustainable Futures programme's impact on 

students. Case study reports from the participating schools and colleges are 

incorporated within the main body of the report to highlight key examples of 

programme implementation and outcomes. For a more detailed analysis of each 

institution's engagement, readers are directed to the annex, which contains 

comprehensive case studies of eight schools, providing an in-depth exploration of 

their unique experiences and interactions with the programme. 

To review the impact of the programme on students, we invited students who 

participated to complete the surveys before and after the programme (pre- and post- 

programme surveys). It aimed to measure changes in their knowledge, attitudes, 

skills, and behaviours resulting from the programme. These student surveys ran from 

April to July 2024. We received 105 responses from the pre-programme survey and 

253 responses from the post-programme survey. The responses came from more 

than 12 secondary schools and colleges.  

Demographic characteristics 

Understanding the demographic profile of the students who took part in the survey is 

essential to contextualising the findings and assessing the programme's reach and 

inclusivity. By examining factors such as age, gender, socio-economic background, 

we can gain deeper insights into how different groups engaged with the programme 

and whether its objectives were met across a diverse student population. The 

following section provides an overview of the key demographic characteristics of the 

respondents. 

 



 

17 

 

 

 

Figure 2. Respondent's age in pre-programme survey and post-programme survey (Pre-

programme survey: 105 respondents, Post-programme survey: 253 respondents) 

In the post-programme survey, out of 253 respondents, 63.6% (161 respondents) 

were aged 14 or 15. 

 

Figure 3. Respondent's gender in pre-programme survey and post-programme survey (Pre-

programme survey: 105 respondents, post-programme survey: 253 respondents) 

There was a slight predominance of female respondents over male respondents in 

the post-programme survey. Out of 253 respondents, 50.2% (127 respondents) were 

female, while 45.8% (116 respondents) were male. 
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Figure 4. Respondent's ethnicity in pre-programme survey and post-programme survey (Pre-

programme survey: 105 respondents, post-programme survey: 253 respondents) 

In the post-programme survey, out of 253 respondents, more than half (51.4%, 130 

respondents) of our sample came from minority ethnic backgrounds. It was ethnically 

diverse, with 24.9% of respondents (63 respondents) identifying as Black, African, 

Caribbean, or Black British, and 13% (33 respondents) identifying as Asian or Asian 

British. 

 

Figure 5. Respondent's region in pre-programme survey and post-programme survey (Pre-

programme survey: 105 respondents, post-programme survey: 253 respondents) 

In the post-programme survey, nearly half of the respondents were based in London. 

This was due to WWF running an enhanced programme in the 2023/24 academic 

year for a selection of academy schools based in London, working with students 
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from underrepresented groups (those eligible for free school meals and/or identify as 

from a minority ethnic background). 

Student course 

As a free careers programme, Sustainable Futures’ core purpose is to address the 

urgent need to prepare young people for the future job market and help bring our 

world back to life. The student course forms the central component of the 

Sustainable Futures programme, providing students with foundational knowledge 

and skills related to sustainability. 

As the programme’s core element, the course introduces key concepts such as 

climate change, environmental responsibility, and sustainable career pathways. It 

combines both theoretical content and practical applications to ensure students can 

understand sustainability and explore ways to apply this knowledge in their personal 

and professional lives. Designed to be accessible to a diverse student cohort, the 

course aims to address various sustainability challenges, aligning with broader 

educational and environmental goals.  

 

Figure 6. How engaging did you find the student course? (149 respondents) 

The reception of the student course indicates a generally positive response, with 

77.9% of respondents (112 out of 149) expressing that they found the course 

materials to be engaging. This suggests that, for a significant portion of participants, 

40.9%

36.9%

13.4%

8.1%

0.7%

How engaging did you find the student course?

Very engaging  Somewhat engaging  Neutral

 Somewhat unengaging  Not engaging at all
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the course succeeded in maintaining interest and relevance. However, the results 

also highlight potential for improvement, as a minority of students did not share the 

same level of engagement, pointing to areas where the course content or delivery 

could be further refined and become more engaging.  

The general positive experience of the students is further supported by qualitative 

insights from the focus group discussions during the case study visits at schools and 

colleges. One student explained that their initial curiosity about sustainability 

motivated them to join the programme, despite having limited knowledge about what 

to expect. This experience not only expanded the student's knowledge but also 

deepened their engagement with sustainability, transforming their initial curiosity into 

a more informed perspective. The student noted: 

"I’ve always been kind of interested in sustainability, but to be 
honest, I didn’t really know what I was getting into when I signed up 
for the Sustainable Futures programme. I was curious about climate 
change and stuff like that […] I thought it’d be a good chance to 
learn more. Once the course started, I realised there were a lot of 
things I didn’t know much about. I learned about stuff I’d only 
thought about a little before. I didn’t realise how some of these 
sustainable practices were actually happening out there in the real 
world." 
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Figure 7. To what extent has the student course increased your knowledge of sustainability? 

(147 respondents) 

Out of 147 respondents, nearly all respondents (95.2%, 140 respondents) indicated 

that the student course enhanced their understanding of sustainability. This suggests 

that the course was effective in contributing to participants' knowledge development 

in this important area. 

In case study visits, there was consensus amongst the students in the focus group 

that the Sustainable Futures programme has improved their existing knowledge and 

understanding of sustainability: 

“From documentaries, Geography classes, we sort of had a basic 
level of understanding of sustainability. Where I think we would all 
agree that through this course we saw our understanding of 
sustainability strengthened and are more confident in our 
understanding of what sustainability actually is.” 

One student noted the personal impact on their learning and self-awareness about 

sustainable behaviours:  

“The programme made me more aware of sustainability and how it 
works. Learning about different recycling methods and how CO2 is 
absorbed was really satisfying. It made me realise how important 
these practices are and inspired me to use them in my daily life. This 
new knowledge has changed the way I think about the 
environment.” 

41.5%

40.1%

13.6%

4.8%

To what extent has the student course increased your 
knowledge of sustainability?

Significantly increased  Moderately increased  Slightly increased  Not increased at all
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Students participating in the programme reported gaining new insights into 

significant environmental concepts that were previously unfamiliar to them. For 

example, several students described learning about concepts such as 

greenwashing, doughnut economics and the circular economy, which transformed 

their understanding and inspired them to incorporate sustainable practices into their 

daily routines, such as more mindful consumption and waste management: 

“Like the circular economy, like I had no clue what that was. But I 
guess now you can kind of relate that to your everyday life to how 
things are made”. 

And  

“We learned a new word called 'Ikigai,' which means like finding your 
purpose in life. I thought it really impacted me because it got me 
thinking about what things in my life make me feel like I have a 
purpose. That was quite meaningful, and I also enjoyed the career 
talk.” 

 

 

 

 

 

 

 

Some of the students specifically highlighted their exposure to the United Nations' 17 

Sustainable Development Goals through the student course, which not only 

educated them about the broader efforts towards environmental conservation but 

also the importance of collective and informed action in addressing global challenges 

across all three sustainability pillars: 

Figure 8. Diagram of 'ikigai', a resource from the student course. 
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“I wasn't really aware of the economic side of it all or even just 
linking with the UN 17 rights. I had no idea about that. So, I've now 
found myself integrating particular ideas about circular economy into 
my daily life”. 

 

 

 

Figure 10. How relevant do you believe the information presented in the course is to your 

future career aspirations? (147 respondents) 

Out of 147 students who responded to the post-survey programme, a majority 

(65.3%, 96 respondents) believed that the information presented in the course was 

24.5%

40.8%

27.2%

6.1%

1.4%

How relevant do you believe the information presented in 
the course is to your future career aspirations?

Highly relevant Somewhat relevant Neutral Somewhat irrelevant Not relevant at all

Figure 9. Diagram of the UN 17 Sustainable Development goals, a resource used for 

the student course. 
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relevant to their future career aspiration which shows the perceived value of the 

course in aligning with the professional aspirations of many students.  

The findings from the focus group also provide evidence that the Sustainable 

Futures programme has significantly influenced the career aspirations of its 

participants:  

"When we were learning about how sustainability will impact our 
future and how we are the change for that future, it really made me 
think about how sustainability could make my life easier because 
there will be more job opportunities in the future. It got me 
considering what I need to do now to get to where I want to be." 

Another student mentioned how their career trajectory was profoundly impacted; 

initially intent on pursuing a career in accounting, the student shifted their focus to 

becoming a climate adviser. This decision was directly influenced by the insights and 

knowledge acquired through the programme, which not only broadened their 

understanding of sustainability but also inspired a commitment to contribute to 

environmental solutions: 

“Originally, I wanted to be an accountant, but I'm looking into like 
working in the climate advisory sector, so helping companies 
become net-zero. For example, I'm trying to get work experience at 
a company called xxx and they basically create net-zero plans for 
massive companies, for example Nestle”. 

This shows a deep engagement with the programme's content and a tangible 

application of the educational experience to real-world contexts, showing the 

programme’s potential to reshape students’ professional goals and prepare them for 

roles in emerging sectors that address critical global challenges.  

The Sustainable Futures programme also encouraged students to explore 

sustainable practices within business, organisational values and different types of 

sustainability accreditations and certifications. This enabled students to consider how 

potential future employers approach sustainability within their practice. In the 

following quotes, the students reflected on working practices in several well-known 

organisations they had identified and how they are now more aware of sustainability 
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considerations across different sectors. Examples included the National Health 

Service (NHS) and how they dispose of their goods: 

“The healthcare field and things like that, because obviously lots of 
things get thrown away for sanitation reasons. We were saying we 
probably wouldn't turn down a job or like not work in the NHS for 
example, simply because they're not sustainable. But it does lead 
you to question could things be done differently? […] There are 
different ways of going about disposal of goods, so it would be much 
more [about] making a change in that field rather than avoiding it 
and working somewhere else”. 

The students also reflected on their understanding of sustainability practices in 

different organisations and the value-based decision making when it comes to 

choosing their career path:  

“I think Amazon’s use of packages become a lot more prevalent 
now, especially during lockdown where everybody realised how big 
Amazon was and the power they have. And I do think there could be 
more sustainable ways to organise that whole system, but I don’t 
feel comfortable working for a company like that, especially because 
of the way they treat their employees as well”. 

It seems like discussing the issues surrounding sustainability in the workplace 

became an important value for students to consider when deciding who to work for, 

suggesting that the programme broadened their career thinking. The following quote 

presents a student’s reflection on how companies’ sustainable practice would 

influence their decision to be employed by them: 

“I wouldn’t want to join a company that dumps tonnes of waste 
everywhere and destroys everything. Companies like Apple, which 
produce a lot of e-waste…They use up a bunch of resources that 
end up being thrown away quickly. It made me more conscious 
about the kind of organisations I want to work for in the future. I want 
to be part of a company that is working towards reducing its 
environmental footprint.” 

This highlights the development of critical thinking and ethical awareness that the 

programme aims to encourage in students’ approach to their future careers. The 

programme wants students to not only learn about environmental issues but also to 

reflect on the ethical dimensions of business practices. The discomfort expressed by 
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a student regarding working for a certain company demonstrates a growing 

alignment with sustainable and ethical values, which the curriculum likely reinforces: 

“Being part of the programme has definitely influenced my career 
thoughts. I'm still figuring things out but learning about sustainability 
and climate issues has made me consider jobs that match these 
interests. I now think more about how sustainable potential 
employers are and want to work for a company that cares about the 
climate. This programme has shown me different ways I can make a 
positive impact”. 

The overall analysis of the qualitative and quantitative data indicates that the 

Sustainable Futures programme has made significant progress in achieving several 

of its 2024 outcomes. More schools are integrating sustainability into their careers 

provision, and there is a rise in young people's aspirations to pursue sustainable 

early career pathways. This suggests that the programme is succeeding in its goal to 

cultivate informed, conscientious students who are prepared to make ethical 

decisions in their future careers.  

Although still in the early stages of the project, the programme is beginning to show 

effectiveness in aligning with the Theory of Change outcomes by encouraging an 

understanding in students that individual and corporate actions significantly impact 

the environment and society. Such insights are essential for developing future 

employees who can advocate for and implement sustainable changes in various 

sectors, including the corporate world. 
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Figure 11. Do you think the length of the course was good enough as per your expectation? 

(149 respondents) 

Out of 149 students who completed the survey after taking part in the student 

course, more than half of the respondents (56.4%, 84 respondents) reported that the 

course was about the right length. However, a notable proportion, 30.2% (45 

respondents), indicated that the course was either too short or significantly too short. 

This feedback suggests that while many participants were satisfied with the course 

duration, a considerable number would have preferred more time for engagement or 

content. 

Some students were interested to see more depth and breadth within the 

Sustainable Futures programme’s student course. For example, one of the students 

in a focus group suggested a reduction in the quantity of the content, to allow for 

detailed study of a smaller number of topics: 

“There could be fewer topics but more in-depth coverage of each. 
The doughnut economics section in particular is a big topic, and we 
only scratched the surface. It’s quite hard to remember exactly what 
we covered because it was so quick. The titles of the units all kind of 
blurred together since many of them were 'sustainable this' and 
'sustainable that.' It would be more effective if we could spend more 
time on fewer, bigger topics to really understand them.” 

8.1%

22.1%

56.4%

8.1%

5.4%

Do you think the length of the course was good enough as 
per your expectation? 

Much too short Too short About the right length Too long Much too long
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Some students suggested that the programme and teaching of sustainability 

should be embedded further within the subject curriculum of their school or 

college: 

“Maybe even it being a compulsory part of the curriculum for 
Geography or maybe other subjects because it [sustainability and 
the Sustainable Futures Programme] is definitely something people 
should be aware of. Questioning what they are doing on a daily 
basis.” 

Students also highlighted the value of incorporating more practical activities 

into the student course, suggesting that hands-on experiences would 

deepen their understanding of the concepts taught in the classroom. They 

believed that learning about sustainability in real-world environmental 

settings and engaging directly with nature would significantly enrich their 

learning experience, making the programme more impactful by connecting 

theoretical knowledge with practical application:  

“Everyone loves the beauty of nature, and adding more nature-
based activities to the programme would make it more fun and 
engaging. If we don't take care of the environment, beautiful gardens 
and landscapes won't survive, which affects everyone. By focusing 
on sustainability now, we can make sure we have a beautiful and 
sustainable future. Bringing in practical, nature-focused activities will 
help participants see how sustainability works in real life and why it 
matters.” 
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Figure 12. How easy was the course material to understand? (148 respondents) 

Out of 148 students completing the student course, the majority of respondents 

73.3% (108 respondents) reported that the course material was either very easy or 

easy to comprehend. This indicates that the content was generally accessible and 

well-structured, allowing participants to engage with the material without significant 

difficulty. 

 

18.2%

54.7%

24.3%

2.7%

How easy was the course material to understand? 

Very easy Easy Neither easy nor difficult Difficult Very difficult
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Figure 13. How useful were the following modules in the course? (139-146 respondents) 

Nearly all respondents indicated that the modules within the course were useful. 

Specifically, 95.9% (140 out of 146 respondents) found the "What is Sustainability" 

module valuable, 95.8% (137 out of 143 respondents) rated the "Sustainable 

Business" module highly, and 93.5% (130 out of 139 respondents) considered the 

"Sustainable Me" module to be beneficial which suggests a consistently positive 

assessment of the course's content across various topics. 

During case study visits and conversations with students, several recommendations 

emerged directly from the participants in order to enhance the quality of the student 

course. Students suggested offering more opportunities for “independent research 

tasks,” allowing them to explore topics of personal interest in greater depth. They 

also expressed a desire for continued access to resources after completing the 

course, such as “additional materials on the WWF website and links to local 

sustainability projects like beach clean-ups.”  

These suggestions indicate areas where the programme could be enhanced to 

better support ongoing engagement and learning and potentially improve the overall 

impact and effectiveness of the student course.  
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41.7%

43.4%

41.1%

26.6%

26.6%

27.4%

3.6%

3.5%

2.7%

2.2%
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Figure 14. Overall, how likely is it that you would recommend this course to your friends? 

(145 respondents) 

Peer recommendations play a crucial role in spreading the programme’s message 

and encouraging greater engagement amongst students. When students feel 

inspired and motivated by a course, they are more likely to share their positive 

experiences with their peers, helping to amplify the programme’s impact. Out of 145 

students who participated in the post-course survey, more than half (57.9%, or 84 

respondents) indicated they would very likely or likely recommend the course to their 

friends.  

Students in focus groups were generally enthusiastic about recommending the 

programme to their peers. One student remarked that they had shared their 

experience with friends, emphasising that the programme was not just about 

enhancing your CV but about gaining critical knowledge and skills that are relevant 

for the future: 

“I talked to my friends about the programme and told them it was 
really interesting. It’s not just about building your CV—it’s about 
learning things that are important for the future. I would definitely 
recommend it to anyone who has the chance to take part”. 

 

17.9%

40.0%

27.6%

8.3%

6.2%

Overall, how likely is it that you would recommend this 
course to your friends? 

Very likely Likely Neutral Unlikely Very unlikely
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A significant outcome of the programme was its ability to empower students to 

become advocates for sustainability within their own personal networks. The 

knowledge gained during the course inspired many participants to share what they 

had learned with family and friends, encouraging others to adopt sustainable 

practices. This peer-led approach can help with the broader impact of the 

programme, as students actively took on the role of educators, extending the 

programme's reach beyond the classroom. One student articulated this by saying: 

“I’ve tried to share what I learned about sustainability with my family 
and friends. For example, I talked to my family about the impact of 
our carbon footprint and what we could do to reduce it.” 

And 

“I’d totally recommend this programme to my friends. It’s super 
helpful for anyone who doesn’t know much about sustainability but 
wants to learn more. It raises awareness and shows how you can 
actually make a difference. It is a way to see how sustainability 
works in real life.” 

Many students mentioned that they felt motivated to share what they had learned, 

sparking conversations at home about environmental responsibility and sustainable 

practices. One student highlighted this, stating: 

“I talked to my mum about the programme and told her it was really 
good. I’d definitely recommend it to my friends. I think it’s important 
for people to know more about the world and how their actions affect 
it. Hopefully, it will change how they think about what they’re doing 
and how it impacts the environment”. 

As well as their personal networks, students were enthusiastic about sharing their 

learning with their teachers, and influencing change in their respective school or 

college: 

“After the Sustainable Futures programme, we met with our teachers 
to share our ideas about how to make the school more sustainable. 
We discussed small things like turning off lights and other actions 
that could help. It felt good that our ideas were taken seriously.” 

After the initial analysis of the data, we were interested in exploring whether any 

differences in student course feedback could be observed across gender and ethnic 

groups. In particular, we aimed to examine whether factors such as course length 
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and recommendations to others varied significantly between these groups, as this 

could provide valuable insights into the inclusivity and overall impact of the course on 

diverse student populations. 

Following further analysis, we identified no significant gender effect in student course 

feedback. Comparing ethnic backgrounds, more than half of respondents from both 

white and non-white backgrounds felt the course was the right length (white 

background: 62.3%, 43 out of 69 respondents vs non-white background: 51.3%, 41 

out of 80 respondents). However, a higher percentage of non-white respondents 

reported that the course length was too short (40.0%, 32 out of 80 respondents) 

compared to white respondents (18.8%, 13 out of 69 respondents). This difference 

was statistically significant (Χ²(2)=9.107, p=0.011). Additionally, more non-white 

respondents (69.6%, 55 out of 79 respondents) would recommend the student 

course to their friends than white respondents (43.9%, 29 out of 66 respondents). 

This difference was also statistically significant (Χ²(2)=9.890, p=0.007). 

Similarly, when comparing regions, more than half of respondents from both London 

and outside-London areas felt the course was the right length (London: 53.8%, 49 

out of 91 respondents vs outside-London: 60.3%, 35 out of 58 respondents). 

However, more respondents from London reported that the course length was too 

short (38.5%, 35 out of 91 respondents) compared to those from outside-London 

areas (17.2%, 10 out of 58 respondents). This difference was statistically significant 

(Χ²(2)=11.266, p=0.004). Additionally, more respondents from London (70.5%, 62 

out of 88 respondents) would recommend the student course to their friends 

compared to those from outside-London areas (38.6%, 22 out of 57 respondents). 

This difference was also statistically significant (Χ²(2)=14.407, p=0.001). 

In terms of age, respondents aged 15 or older were more likely to recommend the 

student course to their friends (70.2%, 59 out of 84 respondents) compared to 

respondents aged 13 or 14 (46.3%, 19 out of 41 respondents). This difference was 

statistically significant (Χ²(1)=6.798, p=0.033). 

A key finding from our analysis was the notable differences between respondents 

who participated in both the student course and the insight day compared to those 
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who only took part in the student course. A significantly higher percentage of 

respondents who attended both the student course and insight day found the course 

material easy to understand (82.3%, 51 out of 62 respondents), in contrast to those 

who only participated in the student course (66.3%, 57 out of 86 respondents), with 

this difference being statistically significant (Χ²(1)=4.664, p=0.031). Additionally, 

those who attended both events were more likely to recommend the course to their 

friends (75.0%, 45 out of 60 respondents) compared to those who only participated 

in the student course (45.9%, 39 out of 85 respondents), and this difference was also 

statistically significant (Χ²(2)=12.244, p=0.002). 

Career talks 

An important aspect of the Sustainable Futures programme's design is to bridge 

theoretical learning with real-world applications by facilitating meaningful encounters 

with professionals in different sectors. These career talks, whether virtual or in-

person, provide students with direct insights into how sustainability is embedded in 

various industries. Hearing from employees of environmental organisations or 

companies transitioning to more sustainable practices helps students see the 

practical implications of the concepts covered in the course. The following data 

reflects the extent to which these career talks contributed to the overall programme 

experience. 
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Figure 15. How did the career talk influence your thoughts on the importance of 

sustainability in business? (77 respondents) 

Out of 77 students who had the experience of attending a career talk, nearly all of 

them (97.4%, 75 respondents) reported that the career talk influenced their thoughts 

on the importance of sustainability in business.  

19.5%

41.6%

32.5%

3.9% 2.6%

How did the career talk influence your thoughts on the 
importance of sustainability in business?

 Greatly influenced  Significantly influenced  Moderately influenced

 Slightly influenced  Did not influence at all
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Figure 16. Which aspects of the career talk did you find most valuable? (77 respondents) 

When asked about the most valuable aspects of the career talk, nearly half of the 

respondents identified ‘real-life examples of sustainability in action’ as the highlight 

(48.1%, 37 respondents). They found value in seeing how sustainability concepts 

were applied in professional settings, making the abstract ideas from the course 

more tangible and relevant to their future careers. “Interactive Q&A sessions with the 

role model” was the second most appreciated aspect (32.5%, 25 respondents), 

indicating that students valued the opportunity to directly engage with professionals 

and ask questions about their experiences and sustainability practices in the 

workplace. These results highlight the importance of integrating practical examples 

with direct engagement opportunities, as this approach not only enhances students' 

understanding of sustainability but also encourages deeper reflection on its 

application in real-world careers. 

The qualitative data collected in the focus groups with students at schools and 

colleges also showed that this hands-on approach can help to make the concept of 

sustainability more achievable and relevant to the students' personal aspirations, 

making it clear that they could play a role in sustainable practices regardless of the 

career path they choose:  
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“Meeting people from different businesses was really helpful 
because they gave us ideas on what we could actually do in the 
future. It wasn’t just theory—it was practical advice we could use in 
our careers. It made everything feel more real.” 

And  

“I hadn’t thought much about sustainability in engineering before, but 
now I can see how it’s important. The business talks made me 
realise that sustainability can be a part of any career, including 
engineering, which I’m interested in”. 

A majority of the students highly valued the opportunity to engage in conversation 

with a business role model. The face-to-face interaction enabled the students to build 

a connection with the employee and ask questions about their critical knowledge and 

experience of sustainability and careers. Learning about the business role model’s 

career journey was also an element that encouraged some of the students to 

consider their own career journeys and the opportunity to be a citizen for sustainable 

change: 

“We were able to ask her [the business role model] questions. 
Personally, I was able to ask her about her journey and how she 
made it there and what made her make that decision to work in a 
sustainable programme. And that really made me think about my 
future as well, alongside what we were learning about, how 
sustainability will impact our future and how we are the change for 
the future.” 

And 

“She the business role model] talked about her experience, how she 
got into it and what she did at school and stuff. I thought it brought 
relativity to the subject and it kind of made it seem like it wasn't so 
difficult. It kind of gave us insight into how we can also follow in our 
footsteps”. 
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Figure 17. How did the career talk influence your perception of the role of sustainability in 

future careers? (75 respondents) 

Out of 75 students, a significant majority of the respondents (88.0%, 66 respondents) 

reported that the career talk positively influenced their perception of the role of 

sustainability in their future careers.  

“One of our Year 11 students wanted to be a mechanic, and he was 
talking about how now when he goes into being a mechanic, he 
wants to look at different ways to recycle the oil and how he will be 
thinking about that. Just by doing the course with us, in his head 
already, he's thinking when he's got a garage, what's he going to do 
with all his oil? That shows the bigger idea—it’s not just about going 
into a sustainability-specific job but applying sustainable principles in 
any job”. 

This student’s proactive approach exemplifies how the programme encourages 

students to think critically about their future roles and the impact they can have on 

the environment. 

Another student described how their learning about ‘the circular economy’ could be 

applied to a career in journalism: 

 

37.3%

50.7%

10.7%

1.3%

How did the career talk influence your perception of the 
role of sustainability in future careers?

 Very positively influenced  Somewhat positively influenced

 No change in perception  Somewhat negatively influenced

 Very negatively influenced
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“I think for me, thinking about the circular economy, because you are 
distinguishing between careers which might not be particularly green 
and just thinking about how you might twist any jobs which you 
might be interested in. So, for example, you might be interested in 
journalism but thinking how you might change that to fit in with the 
circular economy. So, for example, reporting on new ecological 
developments and that kind of thing.” 

This illustrates the programme's success in embedding sustainability principles in 

students' career aspirations, showing that sustainability can be integrated into any 

career, beyond traditionally green jobs. 

 

Figure 18. How likely are you to seek more information on careers in sustainability following 

the career talk? (77 respondents) 

Out of 77 students, most of them (76.6%, 59 respondents) reported that they would 

like to seek more information on careers in sustainability following the career talk.  

The business role models who delivered the career talks have been successful in 

inspiring the students by sharing their personal and professional experiences. One 

student recounted their experience of a career talk and the motivation that they 

gained from this significant encounter: 
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“A particular speaker stood out to me because her story was a lot 
like mine. She talked about not knowing what career she wanted, 
but her love for geography and the environment led her to great 
opportunities. Her talk about climate change and her unplanned 
career path really hit home for me. It was nice to see that you don't 
always have to follow a strict academic route to be successful.” 

This shows the importance of relatable role models in illustrating the diverse career 

pathways available within the sustainability framework. The narrative of a successful 

professional who navigated an unplanned career path resonates with students, 

demonstrating that passion and interest in environmental issues can lead to 

rewarding opportunities, even without a conventional academic trajectory. 

.  

Figure 19. Overall, how likely is it that you would recommend the career talk to your friends? 

(77 respondents) 

Out of 77 respondents, more than two-thirds of the respondents (68.8%, 53 

respondents) would recommend the career talk to their friends. 

Due to the limited sample size of respondents providing feedback on the career 

talks, we can only offer comparisons based on gender, ethnicity, and whether 

respondents participated in the entire programme or just the career talks. There were 

no significant differences across these areas, except in the perception of the most 
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45.9%

25.7%

2.7% 2.7%

Overall, how likely is it that you would recommend the 
career talk to your friends? 

Very likely Likely Neutral Unlikely Very unlikely
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valuable aspect of the career talks, specifically the "Interactive Q&A session with the 

role model," in terms of gender (Χ²(1)=4.189, p=0.041). A higher proportion of male 

respondents (41.7%, 15 out of 36 respondents) viewed the "Interactive Q&A session 

with the role model" as the most valuable aspect compared to female respondents 

(19.4%, 7 out of 36 respondents).  

Insight days 

As a key component of the Sustainable Futures programme, insight days provided 

students with a unique opportunity to visit workplaces and directly interact with 

employees, gaining first-hand experience of how sustainability is integrated into 

professional environments. These visits allowed students to explore various 

industries and observe sustainable practices in action, offering practical insights that 

go beyond classroom learning. Students work alongside employees on real 

sustainability tasks and present their solutions, participate in networking with a range 

of employees and meet senior leaders within the business. 

During these visits, students engaged with employees from different sectors who 

shared how sustainability influences their daily work, decision-making processes, 

and long-term business strategies. This direct interaction helped students 

understand the real-world challenges and opportunities associated with 

implementing sustainable practices within diverse industries: 

“It was really good when we went to JLL and saw the workspace 
and how they work with sustainability and stuff. I thought it was 
really interesting, and I think it definitely made us all think about our 
jobs in the future”. 

And 

“There was a lot more kind of focusing on what are green careers 
and that was what the students found interesting because you think 
about green careers, they think environmental officer or 
sustainability officer, but they didn't think about, you know, all the 
different legal financial positions”. 
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Figure 20. How valuable was the insight day in helping you to understand how sustainability 

is applied in the real world? (165 respondents) 

Nearly all the students who participated in the insight days and responded to the 

survey (99.4%, 164 out of 165 respondents) reported that the experience was 

valuable in helping them understand how sustainability is applied in real-world 

settings. This feedback shows the success of the insight day in providing students 

with practical insights into sustainable practices within the workplace, enhancing 

their understanding of the role sustainability plays in various industries. 

During the focus groups, students reflected on the practical learning they gained 

from an insight day at JLL and evidently valued the opportunity to participate in 

firsthand work experience: 

“When we were at JLL and we did the project of designing our own 
office, it showed us how sustainable you can become even when 
designing your own kind of office. We worked as a group to 
collectively make ideas. And one of my ideas personally was to use 
AI to scan what you have, so that you can tell which bin to use, so 
that it can make for more efficient recycling, and it will make your 
office much cleaner and more sustainable.” 

And 

41.8%

47.3%

10.3%

0.6%

How valuable was the insight day in helping you to 
understand how sustainability is applied in the real world?

Extremely valuable Very valuable Somewhat valuable Not very valuable Not valuable at all
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“One of the most impactful experiences during the programme was 
the visit to JLL. Seeing the actual workplace and being in the 
environment firsthand was really interesting. It wasn't just about the 
lectures; it was the real-world stuff that made it all make sense. 
Watching professionals work and seeing how they deal with 
sustainability every day was super cool.” 

 

Figure 21. Did the insight day enhance your interest in pursuing a career related to 

sustainability? (163 respondents) 

Similarly, the data shows that participating in the insight day had a strong influence 

on the students’ future aspirations, as the majority (89.0% of 163 respondents) 

reported that it enhanced their interest in pursuing a career related to sustainability. 

Significantly, the insight days educated students about how sustainability can be 

applied to their preferential career choice, as well as all other career pathways: 

“It kind of changed me because if I don't get my dream job [a game 
developer] I want to go into building and construction and then build 
like sustainable buildings. I can practise sustainability as a game 
developer too.” 

And 
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Did the insight day enhance your interest in pursuing a 
career related to sustainability?
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“The workplace visit was one of the better activities. It was good to 
see what it’s actually like in an office, especially how they were 
trying to make recycling part of their culture. It made me think about 
how sustainability can be used in any job, not just specific careers.” 

 

 

Figure 22. Overall, how likely is it that you would recommend Sustainable Futures insight 

day to your friends? (165 respondents) 

Out of 165 respondents, the majority (89.1%, 147 respondents) indicated they would 

likely or very likely recommend the insight day to their friends. 

The analysis revealed several significant differences in participant responses based 

on ethnicity, region, age, and event participation regarding their interest in 

sustainability and likelihood of recommending the insight day. Although, there was 

no significant gender effect in responses regarding the insight day, when comparing 

ethnic backgrounds, a higher percentage of non-white respondents reported that the 

insight day increased their interest in pursuing a career in sustainability (96.8%, 91 

out of 94 respondents) compared to white respondents (78.8%, 52 out of 66 

respondents). This difference was statistically significant (Χ²(1)=13.260, p<0.001). 
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Similarly, when comparing regions, more respondents from London reported that the 

insight day heightened their interest in pursuing a career in sustainability (95.2%, 80 

out of 84 respondents) compared to those from outside-London areas (82.3%, 65 out 

of 79 respondents). This difference was statistically significant (Χ²(1)=6.960, 

p=0.008). 

In terms of age, respondents aged 15 or older were more likely to recommend the 

insight day to their friends (94.7%, 89 out of 94 respondents) compared to 

respondents aged 13 or 14 (79.6%, 43 out of 54 respondents). This difference was 

statistically significant (Χ²(1)=8.058, p=0.005). 

There was also a notable difference between respondents who participated in both 

the student course and the insight day, and those who only participated in the insight 

day. A higher percentage of respondents who attended both the student course and 

the insight day were more likely to recommend the insight day to their friends 

(95.2%, 60 out of 63 respondents) compared to those who participated in the insight 

day only (85.3%, 87 out of 102 respondents). This difference was statistically 

significant (Χ²(1)=3.962, p=0.047). 

Impact on student outcomes 

To evaluate the effectiveness of the programme, we aimed to track changes in 

students' attitudes, understanding, and actions related to sustainability before and 

after their participation. By comparing individual responses across pre- and post-

programme surveys, we were able to capture the possible shifts in their perception 

and behaviour. 

A total of 88 participants completed all or part of the programme and were 

successfully paired across both pre- and post-programme surveys, allowing for a 

comparison of individual responses. This pairing enabled the tracking of changes in 

attitudes, understanding, and actions related to sustainability throughout their 

participation in the programme. 
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Figure 23. Agreement on the statement “I understand what sustainability is” (88 

respondents)  

After the programme, 98.9% of student respondents (87 out of 88 participants) 

agreed that they understood what sustainability was, compared to 83.0% (73 out of 

88 participants) before the programme. When comparing the same individuals' 

responses before and after the programme, a Wilcoxon signed-rank test showed a 

significant improvement in students’ understanding of sustainability after completing 

the programme (z=-6.520, p<0.001). 

In addition to the quantitative data collected, several students who participated in the 

survey offered qualitative feedback, providing deeper insight into how the 

programme impacted their understanding and attitudes towards sustainability. One 

student noted a shift in their perspective, stating:  

“Not gonna lie, before this I had no interest, or not being rude, even 
hated sustainability. It had nothing to do with me. The last 3 
sessions have been so fun and engaging, and I've learnt so much.” 

This illustrates how the content of the sessions changed the student's attitude from 

indifference, even resistance, to an appreciation of sustainability, which shows the 
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programme's ability to make the subject more accessible and enjoyable for 

participants. 

Several students provided insightful feedback about the programme's influence on 

their career aspirations and personal development. One student expressed how the 

programme significantly shaped their future plans, stating, “You inspired me heavily 

and I want to 100% pursue a sustainability career.”  

Students were motivated by the realisation that all careers can be sustainable, 

including their prospective career choice. For example, one student reflected on how 

they can embed sustainability into their career aspiration of becoming a pharmacist: 

“I never really thought about sustainability when I decided to 
become a pharmacist. But after this programme, I get that you can 
make eco-friendly choices in any job. Like in the pharmaceutical 
industry, companies can cut down on their carbon emissions and 
recycle waste. I’d love to work for a company that cares about the 
environment and does its part to reduce its impact”. 

Another participant emphasised the value of practical engagement, noting, “The 

networking activity was really fun and gave me general insight on careers post 

education.” This reflects how the programme's interactive components, such as 

networking, offered students a clearer understanding of potential career paths and 

opportunities within sustainability sectors. 

The broader implications of sustainability in the workplace were also mentioned by 

some participants:   

 “The Sustainable Futures program has given me a great insight into 
the world of work and how that factors into sustainability. It has 
given me amazing ideas on how sustainability can influence anyone 
in any job.”  
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Figure 24. Agreement on the statement “I understand the role of business in building a 

sustainable future” (88 respondents) 

There has been a significant increase in the number of respondents who agreed that 

they understood the role of business in building a sustainable future after the 

programme (94.3%, 83 out of 88 respondents), compared to the pre-programme 

respondents (53.4%, 47 out of 88 respondents). 

When we compared the difference from the same individual across the surveys, a 

Wilcoxon signed-rank test indicated that students’ understanding on the role of 

business in building a sustainable future was significantly higher after they 

completed the programme (z=-6.802, p<0.001). 
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Figure 25. Agreement on the statement “I understand the career pathways in sustainability” 

(88 respondents) 

A significantly higher proportion of student respondents reported that they 

understood the career pathways in sustainability after the programme (89.8%, 79 out 

of 88 respondents) compared to before the programme (25.0%, 22 out of 88 

respondents). 

Tracking individual responses across the surveys, the Wilcoxon signed-rank test 

indicated a significant increase in students’ understanding of career pathways in 

sustainability after completing the programme (z=-7.094, p<0.001). 
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Figure 26. Agreement on the statement “I am concerned about the future of the planet” (88 

respondents) 

A greater number of student respondents reported being concerned about the future 

of the planet after the programme (85.2%, 75 out of 88 respondents) compared to 

the pre-programme survey (75.0%, 66 out of 88 respondents). 

When we compared the difference from the same individual across the surveys, a 

Wilcoxon signed-rank test indicated that the concern about the future of the planet 

was significantly higher after the programme (z=-3.928, p<0.001). 
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Figure 27. Agreement on the statement “I am excited to work in sustainability in the future” 

(88 respondents) 

A larger proportion of student respondents expressed excitement about working in 

sustainability in the future after the programme (73.9%, 65 out of 88 respondents), 

compared to before their participation in the programme (51.1%, 45 out of 88 

respondents). 

The Wilcoxon signed-rank test showed a notable shift in attitudes, with significantly 

more student respondents expressing excitement about pursuing a career in 

sustainability following the programme (z=-3.103, p=0.02). 
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Figure 28. Agreement on the statement “I think it would be easy to get a job in sustainability 

in the future” (88 respondents) 

A notable shift in confidence was observed amongst students, with 71.6% (63 out of 

88 respondents) believing it would be easy to secure a job in sustainability after 

completing the programme, a significant increase from the 39.8% (35 out of 88 

respondents) who felt the same prior to the programme. 

The Wilcoxon signed-rank test revealed a significant difference between pre- and 

post-programme responses, indicating that after completing the programme, 

significantly more student respondents believed it would be easy to secure a job in 

sustainability (z=-4.336, p<0.001). 
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Figure 29. Agreement on the statement “I do something to make a difference to the 

environment” (88 respondents) 

A higher percentage of student respondents reported taking action to make a 

difference to the environment after the programme (72.7%, 64 out of 88 

respondents), compared to the 58.0% (51 out of 88 respondents) who had done so 

before the programme. 

The Wilcoxon signed-rank test, comparing individual responses across the surveys, 

demonstrated that more student respondents were likely to engage in activities that 

positively impacted the environment following the programme (z=-2.890, p=0.004). 

Conversations with the students throughout the focus groups illustrate the likelihood 

that they would engage in sustainability activities within their school or college. On 

completion of the programme, one group of students revealed that they sought to 

enact concrete change in their school’s everyday practice, by reducing litter and 

making the school shop more sustainable: 
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“We came back from the programme with lots of ideas, especially 
about sustainability. We haven’t had time to put everything into 
practice yet because of GCSEs, but we’re thinking about changes 
like reducing litter and making our school shop more sustainable. 
The head teacher wants us to look at replacing plastic toys with 
more eco-friendly options, which is really exciting.” 

 

 

Figure 30. Agreement on the statement “I influenced a family member or a friend to be doing 

good for the environment” (88 respondents) 

Following the programme, 68.2% of student respondents (60 out of 88) reported that 

they had influenced a family member or friend to take positive action for the 

environment, an increase from 50.0% (44 out of 88 respondents) prior to the 

programme. 

A comparison of individual responses across the surveys, using a Wilcoxon signed-

rank test, revealed that a greater number of student respondents were likely to 

influence a family member or friend to take positive environmental action after 

completing the programme (z=-3.254, p=0.001). 
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Figure 31. Agreement on the statement “I influenced a company or a politician to be doing 

good for the environment.” 

After the programme, 31.8% of student respondents (28 out of 88) reported having 

influenced a company or politician to take positive environmental action, compared 

to 14.8% (13 out of 88) before the programme. A Wilcoxon signed-rank test, 

comparing individual responses across surveys, confirmed a significant increase in 

students influencing companies or politicians after completing the programme (z=-

4.566, p<0.001). 

In general, all the outcomes were achieved after students completed the Sustainable 

Futures programme. The programme has increased not only young people's 

understanding of sustainability, but also their aspiration for participating in 

sustainable early careers pathways. In addition, young people not only did 

something to make a difference to the environment but also influenced family 

members, friends, companies or politicians to do good for the environment. They 

were more concerned about the future of the planet and were more excited to work 

in sustainability in the future. All these findings are statistically significant (p<0.05) 

when we compare the same individual before and after the programme. 
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 Statistically significant improvement on the following 
outcomes after the programme 

 Students participated in 
the student course and 

an insight day 
(n=62) 

Students participated in 
either the student course 

or an insight day 
(n=26) 

I understand what 
sustainability is. 

z=-5.484, p<0.001 z=-3.557, p<0.001 

I understand the role of 
business in building a 
sustainable future. 

z=-5.740, p<0.001 z=-3.683, p<0.001 

I understand the career 
pathways in 
sustainability. 

z=-5.965, p<0.001 z=-3.946, p<0.001 

I am concerned about the 
future of the planet. 

z=-3.222, p<0.001 z=-2.266, p=0.023 

I am excited to work in 
sustainability in the 
future. 

z=-2.528, p=0.011 z=-1.924, p=0.054 

I think it would be easy to 
get a job in sustainability 
in the future. 

z=-4.517, p<0.001 z=-0.786, p=0.432 

I do something to make a 
difference to the 
environment. 

z=-4.590, p=0.013 z=-1.460, p=0.144 

I influenced a family 
member or a friend to be 
doing good for the 
environment. 

z=-2.973, p=0.003 z=-1.386, p=0.166 

I influenced a company or 
a politician to be doing 
good for the environment. 

z=-3.964, p<0.001 z=-2.299, p=0.022 

Table 1. Outcomes of the programme by completion element 
Note: The outcome which reveal a statistically significant improvements after the programme 
are highlighted in green. The outcome which does not reveal statistically significant 
improvements after the programme are highlighted in red. 

 
Interestingly, when participants were divided into two groups—one that participated 

in both the student course and an insight day, and another that participated in only 

one of these elements—the results revealed that certain outcomes were not 

achieved by students who engaged with just one part of the programme. This 

suggests that the combination of theory (student course) and practice (insight day) is 

the most effective approach to ensuring a substantial impact on students.  
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Engaging underrepresented groups 

Students from low-income backgrounds often have limited opportunities to engage 

with sustainability education, which negatively impacts their ability to explore future 

career paths in this growing sector. This disparity arises because schools in 

underfunded areas frequently lack the resources, time, or curriculum flexibility to 

prioritise sustainability-related subjects (The Office of Qualifications and 

Examinations Regulation & Stockford, 2023; Department for Education, 2024). As a 

result, students from these backgrounds may miss out on key knowledge and skills 

that are increasingly important in the modern job market, particularly as industries 

shift towards greener practices. 

The Sustainable Futures programme’s Diversity, Equity, and Inclusion (DE&I) 

principle ensures that there is a focus on engaging and promoting underrepresented 

groups across the programme and its activities. Villiers Park specifically engage with 

schools and colleges in underserved communities, working with them to embed 

Sustainable Futures within the school or college curriculum. To further support the 

programme’s DE&I principle, as well as WWF’s broader inclusion strategies, WWF 

implemented an enhanced version of the programme aimed at supporting young 

people from underrepresented groups.  

The enhanced programme was developed in response to the underrepresentation of 

individuals from lower socio-economic and ethnically diverse backgrounds within the 

sustainability sector. Recognising this gap, WWF and its corporate partners sought 

to create a pathway for these students to engage more deeply with sustainability-

related opportunities. Schools participating in the programme were able to select 

students who would benefit most from this additional support, provided they met at 

least one of the criteria: eligibility for free school meals or identification with one of 

the targeted ethnic groups. 

Throughout the delivery of the enhanced programme, 162 students from these 

underrepresented groups participated, engaging in all three key programme activities 

facilitated by WWF and its corporate partners. This approach not only aimed to 

increase representation in the sustainability sector but also to ensure that young 
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people from diverse backgrounds were given the opportunity to explore sustainable 

career paths and develop essential skills for the future. 

One of the educators who was interviewed observed that the presence and 

encounter with a business role model encouraged students from marginalised 

backgrounds that they can overcome such barriers in their career development: 

“I think the business role model talk is really motivating for our 
students. A lot of them are from low-income backgrounds, 
specifically, free school meals. So, they found it really uplifting or 
interesting to hear. Like all these different career journeys.” 

In communities where opportunities are often limited and aspirations can seem 

distant, the Sustainable Futures programme created a sense of inclusion for young 

people who might otherwise feel overlooked: 

“It would make a real difference because some of these young 
people often come from backgrounds that aren't known for recycling 
or having much knowledge about sustainability. Many families don't 
know about these things, so that's why I'm really passionate about it. 
We're not talking about middle-class urban people who already 
know about this. We're dealing with a whole population of young 
people for whom sustainability will be [a] completely new concept, 
which excites me”. 

As well as this, a senior leadership team member highlighted the importance of 

delivering the programme with sensitivity. It is important for educators of the 

programme to be mindful of the school or college’s demographic and community, 

particularly students from underrepresented backgrounds: 

“Our demographic is significantly disadvantaged […] So, you need 
to be very mindful when you're in communication with your 
community, what's financially viable or at least to do things with 
sensitivity.” 

Developed through the lens of a Possible Selves framework, utilised by Villiers Park 

in their core programmes, the Sustainable Futures programme provides young 

people from underrepresented groups the opportunity to place themselves within 

possible futures in sustainable industries or careers, and understand the benefits 

and barriers to them as individuals:  
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“Our students [are] more interested to have local jobs. Lots of young 
people here don't even consider leaving this area to find a job. Many 
of the students wouldn't even think about commuting into main 
Portsmouth for work. It's like there's a mental barrier, and they feel 
limited to staying within their immediate community. This lack of 
aspiration to look beyond their neighbourhood for opportunities is a 
significant challenge we need to address.” 

 

Summary 

Overall, the Sustainable Futures programme has achieved very positive outcomes in 

its engagement with the students. Almost 78% of respondents (112 out of 149) found 

the student course materials engaging, suggesting that the programme effectively 

maintains student interest. 

Almost all the students (95.2% of respondents) reported that the course enhanced 

their understanding of sustainability, highlighting the programme's success in 

knowledge development. Regarding the respondents’ level of knowledge, students 

significantly increased their understanding of sustainability (z=-6.520, p<0.001), the 

role of business in building a sustainable future (z=-6.802, p<0.001), and the career 

pathways in sustainability (z=-7.094, p<0.001) after they completed the student 

course, career talk and an insight day.   

In relation to students’ attitude levels, the programme increased young people's 

aspirations for participating in sustainable career pathways, with 88.0% of students 

(66 out of 75 respondents) reporting that the career talk influenced their perception 

of the role of sustainability in future careers and 89.0% of students (145 out of 163 

respondents) reporting that the insight day enhanced their interest in pursuing a 

career related to sustainability. Additionally, by comparing responses from the same 

individuals after the programme, more students expressed excitement about working 

in sustainability in the future (z=-3.103, p=0.02). More students also felt it would be 

easy to secure a job in sustainability after the programme (z=-4.336, p<0.001). 

There was significant improvement in students’ behaviour levels after the 

programme. More student respondents not only did something to make a difference 

to the environment (z=-2.890, p=0.004), but also influenced family members, friends 
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(z=-3.254, p=0.001), companies or politicians (z=-4.566, p<0.001) to be doing good 

for the environment.  

Comparing the student course, career talk and insight day in the Sustainable Futures 

programme, more student respondents liked the insight day than the student course 

and career talk. 89.1% of students (147 out of 165 respondents) would recommend 

(very likely/likely) the insight day to their friends than that of 57.9% (84 out of 145 

respondents) who would recommend the student course and 68.8% (53 out of 77 

respondents) who would recommend the career talks. However, our findings suggest 

that the combination of theory (student course) and practice (insight day) is the most 

effective approach to ensure substantial impact of the programme on students. 
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5. Educators’ Insight  

Alongside gathering students' perceptions and experiences of the Sustainable 

Futures programme, it was equally important to capture the viewpoints of educators, 

as they are often the ones who can pioneer change within educational settings. Their 

views about the implementation of the programme offered crucial insights into how 

the programme aligns with their teaching goals and sustainability initiatives in their 

respective school or college. Additionally, understanding what educators found most 

helpful can inform WWF about how they can enhance the programme’s ability to 

support them in integrating sustainability into their curricula. 

Educators of the Sustainable Futures programme were mainly driven by a personal 

interest in sustainability to take on the responsibility to deliver the programme in their 

respective school or college. The freely accessible student course proved valuable 

for educators, offering them flexibility in how they delivered key concepts and topics 

surrounding sustainability and sustainable careers:  

“I came across the Sustainable Futures programme while planning 
workshops for Key Stage 3 students, specifically to address green 
and sustainable careers. Since it was difficult to include career 
education in PSHE due to competing demands, I was given the 
opportunity to run off-timetable workshops. For Year 9, I decided to 
focus on sustainability. Although I only had a morning with the 
students, I used parts of the first module of the programme. We 
covered topics like the basics of sustainability, examined 
infographics, discussed the UN Sustainable Development Goals, 
and explored environmental footprints. I also tied this into our 
school's carbon neutrality efforts by having the school's carbon team 
present our dashboard and carbon footprint, which made the 
session more engaging for the students.” 

Many educators appreciated the creative freedom to tailor the programme's delivery 

to fit their specific classroom contexts and teaching methods. This adaptability 

allowed them to integrate sustainability education in a way that aligned with their 

students' needs and their own teaching objectives, enhancing the overall learning 

experience: 
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“I frequently use and draw upon the information from the 
Sustainable Futures programme for much of the work I do. For 
instance, during Green Careers Week, we organised a green 
careers workshop where I incorporated material from the WWF 
programme alongside activities provided by RJ Working. Together, 
we created a workshop focused on the emerging career 
opportunities linked to the transition to Net Zero. Although we 
haven't yet scheduled another full session for the WWF programme, 
I make sure to integrate as much of its content as possible into both 
one-to-one and group work with students.” 

An overwhelming majority of the educators we interviewed appreciated the flexibility 

of the resources and felt that allowing schools to select the most relevant content for 

their needs was the best approach, as it enables tailored delivery without sacrificing 

important elements:  

“I think lots of schools would find the material really valuable; it is 
such a wonderful resource! Although I struggle to fit it in in its 
entirety, I hesitate to say that it is too long because I feel most of the 
content is important. It is probably best to leave it as it is and let 
schools and colleges pick out the content that they would like to 
deliver. The first time we delivered the programme, we removed the 
slides on systems thinking as we thought they were too complex. 
Second time around, the slides had been changed and they were a 
lot clearer, which meant that we included it, it is such an important 
aspect of the sustainability work.” 

Educators placed great importance on business encounters and workplace 

experiences, recognising their significant impact on students’ understanding of 

sustainable careers in real-world settings. They also observed how much students 

enjoyed interacting with employers and professionals, which further enriched their 

learning. These insights are reflected in educators’ comments about the value of 

engaging with the programme and the positive outcomes it delivered for students: 

“We trialled it last year with the sixth form and then we managed to 
get it timetabled this year for Year 12. So, we've had two cohorts go 
through […] It is one of the enrichment activities that they [sixth form 
students] can sign up for, but it has gone really well. We're looking at 
maybe incorporating it into the younger years. So, it's across a year 
group rather than just sort of targeted at a few individuals.” 
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“The experience of the workplace was so valuable in because all 
schools have to have the meaningful interaction with an employer 
and work experience, but that's died post-COVID. Very few schools 
do work experience now in the way that we used to, so to access a 
place of work for students like this was brilliant.” 

“A couple of businesses have come in and talked to students about 
how their role is within sustainability, and the students at that time 
did find that sort of experience quite valuable.”  

Delivering the programme came with some challenges for the educators. Educators 

had to manage their work commitments whilst finding suitable time to organise and 

deliver the programme, a common challenge which was raised across all the case 

studies: 

“It is difficult to find the time to deliver such a content heavy 
programme in an already packed curriculum and tutorial 
programme. Also, it is something that I personally have taken on to 
do on top of my normal workload so it can be difficult to find the time 
to prepare properly, especially as it is difficult to judge what the 
student take up will be.” 

The importance of providing time and resources for sustainability education emerged 

as a key theme in the interviews. Several educators highlighted that sustainability 

lacks a dedicated specialism within schools. As a result, staff members often need 

time to develop their knowledge and resources to deliver effective lessons. One 

interviewee emphasised that having a passionate staff member with the time to 

explore and identify the necessary knowledge, and then upskill colleagues, is crucial: 

“The advice for other schools would be to ensure that someone is 
given both the time and support to focus on sustainability education, 
as there isn’t a subject specialism for this area, unlike in geography 
or science. It’s similar to many aspects of personal development in 
PSHE, where schools need to cover broader topics. It’s essential to 
have a dedicated staff member who is passionate about 
sustainability, can identify the necessary knowledge, and then 
upskill the rest of the staff. For example, our careers leader did just 
that. He created some incredible lessons, designed specifically to be 
delivered by non-specialists.” 

In addition to this, educators highlighted the importance of obtaining buy-in from 

senior leadership teams to meaningfully and successfully deliver the Sustainable 

Futures programme:  
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“I think it is crucially important to get senior management team 
involved from the beginning and pushed from that level, because I 
do feel that sometimes, when it is just one person pushing this 
forward and delivering and promoting it, it can be more of a 
challenge.” 

Despite some challenges, educators praised WWF and Partners for creating an 

informative sustainable career guidance programme. In particular, the Sustainable 

Futures programme supported their career information, advice and guidance 

objectives and the educators illustrated a desire to continue to develop its use in 

their respective school or college: 

“The Sustainable Futures programme has added significant value, 
and we've used it to really focus in on CIAG [careers information, 
advice and guidance] and careers for us and making sure that 
students are ready and equipped with the knowledge and skills to 
flourish in modern Britain, for those jobs that have to be 
sustainable”. 

And 

“My plan if I am here next year, is to run it as an after-school activity 
for the older students. The year 9’s got very interested. Actually, we 
got some really good questions. Some of them were very interested 
in topics like green washing, and that came up quite a lot, but I think 
it would be good for some of the older students as well. So, what I 
was hoping to do was an after-school activity, we have a big Co-
curricular programme which runs once a week, and I would like to 
work through the three modules and complete the whole 
programme. There were some materials that I really didn't feel I 
could use in a in a one-day thing without more work on it. Some of 
the donut economics I thought would be quite good for some of the 
older students.” 

The programme also inspired educators to develop their own knowledge of 

sustainability. One educator subsequently started a conservation course, which 

illustrates the impact the programme has had on motivating educators to deepen 

their own understanding and improve their teaching of sustainability: 
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“My role in the school is I run our alternative provision. I'm a Forest 
schoolteacher. I'm an Outdoor teacher. I do all those different 
engagements, and I want to engage young people in making a 
difference. I have now myself started a level 2 sustainable 
conservation course at the moment. It’s a free course from the 
government I saw online, so personally that's impacted me to want 
to learn more”. 

Analysing the qualitative data shows that the schools’ and colleges’ commitment to 

sustainability is not confined to the immediate outcomes of the Sustainable Futures 

programme; it also forms part of a broader, long-term strategy. For example, the 

senior leadership team at one of the academies has actively engaged with the 

programme, recognising its potential to shape the school’s future sustainability 

initiatives. Their approach goes beyond the programme’s initial impact, aiming to 

embed the key sustainable principles into the school’s culture and operations.  

“We have internal things to do. The senior leadership team talked 
about the Sustainable Futures programme and what they want to do 
here. We'll present the same to the student body. The group is 
creating a video to discuss various aspects, which will be shown to 
everyone. This isn't just in isolation; we're planning long-term 
sustainable actions”. 

As part of our evaluation, an online survey was designed to collect the views of the 

Sustainable Futures programme and the CPD sessions from educators. This survey 

ran from June to July 2024. Besides the educator survey, we also performed 

secondary data analysis using the existing CPD participants’ data which came from 

two surveys which participants completed before and after the CPD sessions. It 

aimed to evaluate the effectiveness of the CPD sessions and their impact on the 

delivery of the programme. 

We received 31 responses from the educator survey.  
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Figure 32. What is your role within the educational institution? (31 respondents) 

Note: Respondents may have had more than one role. 

Most of the responses came from those working in educational institutions as 
classroom teachers (29%, 9 out of 31 respondents). 

Out of 31 respondents, 20 respondents (64.5%) reported that they initiated the 

delivery of the Sustainable Futures programme in their school or college.  

On average, the programme has reached 230 students per school or college. 43% of 

these students came from minority ethnic backgrounds. 
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Figure 33. What has been the ages of the students who have engaged with the programme? 

(20 respondents) 

Out of 20 respondents, more than half of the respondents reported that the students 

who engaged in the programme were 14 years old (55.0%, 11 respondents), 

followed by students aged 17 years old (40.0%, 8 respondents). 
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Figure 34. Which elements of the Sustainable Futures programme have you delivered to 

students? (19 respondents) 

Figure 34 shows which elements of the Sustainable Futures programme the 

respondents delivered. Only 4 respondents delivered the whole programme in their 

school or college.  
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Figure 35. Which modules of the student course have you delivered to students? (18 

respondents) 

Most of them delivered some elements of the programme. The student course was 

the element which most of the respondents delivered. Among 18 respondents who 

delivered the student course, 10 of them delivered all three modules (Module 1: 

What is Sustainability, Module 2: Sustainable Business and Module 3: Sustainable 

Me). 
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Figure 36. In which formats have you delivered aspects of the Sustainable Futures 

programme? (20 respondents) 

Out of 20 respondents, more than half of the respondents delivered aspects of the 

Sustainable Futures programme through extra-curricular activities (55.0%, 11 

respondents), followed by within timetabled lessons (45.0%, 9 respondents). 
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Figure 37. In which curriculum subjects have you delivered aspects of the Sustainable 

Futures programme? (20 respondents) 

Eight respondents (40.0%) delivered aspects of the Sustainable Futures programme 

in Personal, Social, Health and Economic (PSHE) education, followed by Geography 

(35.0%, 7 respondents). Six respondents (30.0%) reported that they did not deliver 

the programme in any curriculum subject.  

 

40.0%

35.0%

15.0%

10.0%

30.0%

0.0%

5.0%

10.0%

15.0%

20.0%

25.0%

30.0%

35.0%

40.0%

45.0%

Personal, Social,
Health and

Economic (PSHE)
education

Geography Citizenship Sciences Did not deliver in
any curriculum

subject

In which curriculum subjects have you delivered aspects of 
the Sustainable Futures programme?



 

72 

 

 

Figure 38. To what extent do you think the Sustainable Futures programme has 

contributed… (20 respondents) 

The Sustainable Futures programme has three core aims: to build awareness of, 

aspiration for, and access to sustainable careers for students. All 20 respondents 

confirmed that the programme effectively raised awareness of sustainable careers 

amongst students. They also noted that the programme improved access to career 

pathways in sustainability and reported that the programme has enhanced students' 

aspirations towards acquiring sustainable skills and pursuing careers in this field. 

During the interviews, educators highlighted how the programme enabled the 

students to take an abstract idea of ‘sustainability’ and turn it into action. Students 

initially possessed a ‘save the planet’ mindset, but the programme informed the 

students about how they can put their thinking into practice and enabled them to 

understand the role that they can play in taking care of the planet: 

“It was a great programme to raise their awareness. I think they're 
thinking long term now, whereas before they had a 'we want to save 
the planet' mindset but didn't know how they could do it. It's given 
them the confidence to look to the future with this. It's like, 'this is 
me, and this is me for life now.' Before, it was just an abstract idea. 
Now, with the programme, we've moved forward significantly”. 
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In addition to this, a senior leadership team member highlighted the importance of 

the teaching of sustainability as being part of students’ personal development and 

not just being solely careers related. The programme equipped young people to be 

active citizens who develop moral values surrounding sustainability as they enter 

adulthood: 

“When they're going out there running their own businesses or 
running the country, we want them to have that moral imperative as 
well as the knowledge and skills to make sure things are 
sustainable. So that’s what we’re aiming for, it’s a big ask. But we 
think the personal development, and sustainability as an aspect of 
that, is equally as important as the academic outcomes. If you can 
get straight 9s and you're not going to use that to do good, you 
know, that's not quite right”. 

 

 

Figure 39. Do you agree the programme has helped you to increase your confidence in 

teaching about sustainability in careers? (20 respondents) 

Out of 20 respondents, nearly all respondents (95%, 19 respondents) agreed that 

the programme helped them to increase their confidence in teaching about 

sustainability in careers. CPD sessions were also mentioned in focus groups as a 
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key element that played a role in helping educators integrate the Sustainable Futures 

programme into their schools. One educator shared their experience: 

“I had CPD through WWF, which was beneficial. It went through all 
the different activities and tasks on the Sustainable Futures 
programme. Career leaders from across the trust all met during that 
CPD, so we got to collaborate together, which was good. During the 
training, we looked at the Sustainable Futures programme and 
thought about how we could link it into our common curriculum. As 
our deputy headteacher mentioned, we were already doing a lot of 
work on sustainability at that time, so it worked well, didn’t it?” 

All respondents (20) agreed on the importance of students learning about 

sustainability in careers, with 85% (17 respondents) rating it as very important and 

15% (3 respondents) considering it important. 

 

Figure 40. How would you rate the effectiveness of the following parts of the programme in 

enhancing students' understanding of sustainability within careers? 

Regarding the effectiveness of specific elements of the programme, the respondents 

reported that work experience opportunities were more effective in enhancing 

students’ understanding of sustainability within careers (mean score: 10 out of 10), 

whereas the student course was rated 7.9. 
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Figure 41. How likely is it that you would recommend the Sustainable Futures programme to 

a colleague or another school/ college? (20 respondents) 

Ninety-five percent of teachers (19 out of 20 respondents) that participated in the 

programme would recommend the programme to a colleague or another school/ 

college. 
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Figure 42. How likely are you to implement the Sustainable Futures programme in the 

2024/25 academic year? (31 respondents) 

Most of the respondents (80.6%, 25 out of 31 respondents) were likely to implement 

the Sustainable Futures programme in the 2024/25 academic year. 

While all educators we interviewed and surveyed acknowledged that workplace 

experiences effectively enhance students' understanding of sustainability in careers, 

they noted that career talks and student courses are also essential components of 

the Sustainable Futures programme. They identified the most valuable elements in 

workplace experiences, career talks, and student courses, respectively. 

For experiences of the workplace, the respondents highlighted that the opportunities 

expanded students’ knowledge about the variety of prospective careers available to 

them. Students emphasised the tour of the offices and the groupwork session where 

they designed a sustainable office the most enjoyable aspect of work experience 

opportunities. 

For the career talks, respondents reported that the role models inspired students and 

played an important role in the delivery of the programme.  
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For the student course, the respondents mentioned several areas which they valued, 

such as available resources, practical activities, and discussions. This is reflected in 

the following quote: 

“The available resources were good, including the worksheets and 
the PowerPoint.” 

 

Figure 43. What have been the primary barriers to starting the delivery of the programme? 

(11 respondents) 

11 respondents (35.5%) did not initiate the delivery of the Sustainable Futures 

programme in their school or college. Time constraints was the primary barrier for 

the educators to start the delivery of the programme, followed by curriculum 

integration challenges. 
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Figure 44. What type of support or resources do you feel would enable you to overcome 

these barriers and implement the programme? (10 respondents) 

To overcome these barriers, 8 of the respondents requested more guidance from 

experts or guest speakers on sustainability within careers. 

For the student courses, a respondent reported that Module 3 was the most difficult 

to deliver because mapping a career pathway was challenging for the pupils. To 

address this challenge, the respondent suggested that the programme should have 

more case studies for sustainable careers. Another respondent reported that most 

students already encountered a substantial amount of information presented in the 

student course already, either via the subject curriculum in their lower years of 

school or college education, or through other means, like social media. Some 

respondents did not find the student course particularly useful, and the resources 

were not appropriately targeted to Key Stage 5 students. 

For the career talks, the respondents suggested that the programme should include 

a larger number of businesses to connect with. One respondent explained how the 

limited number of contacts made it difficult to organise the talks: 
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“Founders4Schools said that my event was too small to attach 
speakers to, so I had to use contacts I already had. Other teachers 
might not have relevant contacts or time to explore this.” 

For experiences of the workplace, the respondents suggested longer work 

experience placements should be provided, including during the summer, for those 

who wish to gain more experience. They also suggested the inclusion of more 

diverse sectors involved in the programme. This is represented in the following 

quote: 

“It would be beneficial to continue the insight day experience with 
the possibility of comparing sustainability in different sectors.” 

 

CPD sessions  

In the educator survey, 26 respondents (83.9%) accessed any of the CPD sessions.  

 

Figure 45. Which CPD session have you accessed? (26 respondents) 

Figure 45 shows which CPD session the respondents accessed. Most of the 

respondents accessed live online webinar (57.7%, 15 out of 26 respondents), 

followed by in-person session (34.6%, 9 out of 26 respondents) and recorded video 

(30.8%, 8 out of 26 respondents). All respondents found the sessions were effective 
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in preparing them to deliver the Sustainable Futures programme (very effective: 

57.7%, 15 out of 26 respondents; somewhat effective: 42.3%, 11 out of 26 

respondents). 

Besides the educator survey, we also analysed existing data from 2024 provided by 

WWF to evaluate the effectiveness of the CPD sessions and their impact on the 

delivery of the programme. There were 51 responses from the pre-CPD session 

survey and 44 responses from the post-CPD session survey.  

 

Figure 46. Does your school or college embed sustainability in careers provision? (51 

respondents) 

In the pre-CPD session survey, we asked if the school or college embedded 

sustainability in careers provision. Out of 51 respondents, more than one-third of 

respondents (37.3%, 19 respondents) embedded sustainability in careers provision. 

More than half of respondents (51.0%, 26 respondents) did not embed sustainability 

in careers provision, but they are planning to in the future. A few of respondents 

(11.8%, 6 respondents) did not embed sustainability in careers provision and they 

have no plans to do so. 
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Figure 47. What aspects of the CPD session did you find most useful? (44 respondents) 

Respondents found the CPD session met their expectations and needs (4.6 out of 

5). Figure 47 shows the aspects of the CPD session that the respondents found the 

most useful. Most of the respondents (79.5%, 35 out of 44 respondents) found that 

labour market and green careers information was the most useful aspect of the 

session.  
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Figure 48. How was the balance of labour market information to course information? (44 

respondents) 

Out of 44 respondents, a notable proportion (90.9%, 40 respondents) reported that 

there is a right balance between labour market information and course information. 

Only 4 respondents (9.1%) found that there was too much course information.  
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Figure 49. How do you intend to deliver the Sustainable Futures programme in your school 

or college? (44 respondents) 

Out of 44 respondents, more than half of the respondents (52.3%, 23 respondents) 

intended to use more than one way to deliver the Sustainable Futures programme. 

The average respondent combined two separate ways to deliver the programme. 

Half of the respondents (50.0%, 22 respondents) intended to deliver the programme 

in their school or college through a careers event or drop-down day. 

While implementing the Sustainable Futures programme, educators highlighted 

some challenges, with the primary concern being the involvement of other staff 

members in its delivery and the necessary information and training required. This 

was noted by 70.5% (31 out of 44 respondents), indicating a significant barrier to 

effectively embedding sustainability education within the school.  
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The second challenge identified was the lack of time and space within the curriculum 

to deliver the programme content, mentioned by 52.3% (23 out of 44 respondents). 

This reflects a common issue in educational settings where teachers are often 

constrained by tight schedules and competing priorities, making it difficult to 

incorporate new initiatives.  

38 participants completed and were paired successfully between pre- and post-CPD 

session surveys. 

When we compared the difference from the same individual between surveys, a 

paired sample t-test indicated the understanding of sustainability was significantly 

higher after they completed the CPD sessions (mean: 4.3 out of 5) than before the 

CPD sessions (mean: 3.1 out of 5), t(37)=-8.947, p<.001. 

 

Figure 50. How important do you feel it is for students to learn about sustainability? (38 

respondents) 

All participants agreed on the importance of students learning about sustainability, 

both before and after the CPD sessions. However, following the CPD sessions, a 

greater proportion of participants indicated that it is extremely important for students 

to learn about sustainability (68.4%, 26 out of 38), compared to those surveyed 
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before the CPD sessions (47.4%, 18 out of 38). A Wilcoxon signed-rank test showed 

a significant increase in the perceived importance of students learning about 

sustainability after the CPD sessions (z=-2.333, p=0.02). 

 

Figure 51. Confidence level on the topic of climate change (38 respondents) 

A higher number of participants reported that they were confident on the topic of 

climate change after the CPD sessions (94.7%, 36 out of 38 respondents), 

compared to the pre-CPD sessions respondents (65.8%, 25 out of 38 respondents) 

and a Wilcoxon signed-rank test indicated that the confidence level on the topic of 

climate change was significantly higher after they completed the CPD sessions (z=-

3.946, p<0.001). 

One of the educators specifically highlighted the importance of CPD sessions for 

subject teachers who did not possess prior knowledge of sustainability:  

“I'm a Geography teacher. So, I obviously teach climate change, so I 
knew kind of all of the theory behind it. I think it would be a lot harder 
for somebody who might not be a geography specialist. We had a 
couple of the other teachers; I think one of the other teachers was 
an English teacher. And something they might need is a bit of 
training from WWF before.” 
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By participating in targeted CPD, teachers from various disciplines, such as English 

or other non-specialist subjects, can develop a stronger foundational understanding 

of sustainability concepts. This would enable them to confidently and effectively 

integrate the programme into their teaching, even if they are not subject experts in 

fields like Geography or Science, where climate change and sustainability topics are 

more commonly covered. 

 

Figure 52. Confidence level on the topic of nature loss (38 respondents) 

For example, the comparison of the data shows that more respondents reported that 

they were confident on the topic of nature loss after the CPD sessions (89.5%, 34 

out of 38 respondents), compared to the pre-CPD sessions respondents (55.3%, 21 

out of 38 respondents). 

A Wilcoxon signed-rank test revealed a significantly higher confidence level on the 

topic of nature loss after completing the CPD sessions (z=-4.211, p<0.001). 
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Figure 53. Confidence level on the topic of the future net-zero labour market (38 

respondents) 

A higher proportion of the respondents reported that they were confident on the topic 

of the future net-zero labour market after the CPD sessions (89.5%, 34 out of 38 

respondents), compared to the pre-CPD sessions respondents (23.7%, 9 out of 38 

respondents). 

A Wilcoxon signed-rank test indicated a significant increase in confidence regarding 

the future net-zero labour market among individuals after completing the CPD 

sessions (z=-5.182, p<0.001). 
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Figure 54. Confidence level on the topic of skills for sustainability (38 respondents) 

A larger fraction of feedback providers also reported that they were confident on the 

topic of skills for sustainability after the CPD sessions (84.2%, 32 out of 38 

respondents), compared to the pre-CPD sessions respondents (31.6%, 12 out of 38 

respondents). 

When we compared the difference from the same individual between the surveys, a 

Wilcoxon signed-rank test showed that the confidence level on the topic of skills for 

sustainability was significantly higher after they completed the CPD sessions (z=-

4.853, p<0.001). 
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Figure 55. Confidence level on the topic of supporting students into roles linked to 

sustainability (38 respondents) 

A higher proportion of participants mentioned that they were confident on the topic of 

supporting students into roles linked to sustainability after the CPD sessions (86.8%, 

33 out of 38 respondents), compared to the pre-CPD sessions respondents (23.7%, 

9 out of 38 respondents). 

A Wilcoxon signed-rank test confirmed that the confidence level on the topic of 

supporting students into roles linked to sustainability was significantly higher after 

they completed the CPD sessions (z=-4.970, p<0.001). 
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Figure 56. Confidence level on the topic of careers and educational pathways on 

sustainability (38 respondents) 

Similarly, a greater percentage of those who took part said that they were confident 

on the topic of careers and educational pathways on sustainability after the CPD 

sessions (81.6%, 31 out of 38 respondents), compared to the pre-CPD sessions 

respondents (28.9%, 11 out of 38 respondents) and a Wilcoxon signed-rank test 

validated that the confidence level on the topic of careers and educational pathways 

on sustainability was significantly higher after they completed the CPD sessions (z=-

4.725, p<0.001). 
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Figure 57. Confidence level on the topic of green careers information and their impact on the 

labour market (38 respondents) 

A higher percentage of survey respondents said that they were confident on the topic 

of green careers information and their impact on the labour market after the CPD 

sessions (89.5%, 34 out of 38 respondents), compared to the pre-CPD sessions 

respondents (29%, 11 out of 38 respondents) which was confirmed by a Wilcoxon 

signed-rank test indicating that the confidence level on the topic of green careers 

information and their impact on the labour market was significantly higher after they 

completed the CPD sessions (z=-4.791, p<0.001). 

Summary  

Educators unanimously agreed on the value of the Sustainable Futures programme, 

with 100% stating that it is important for students to learn about sustainability in 

careers. This feedback highlights the programme’s relevance in equipping students 

for future career challenges. 

A significant majority of the educators (80.6%, 25 out of 31 respondents) were likely 

to implement the Sustainable Futures programme in the 2024/25 academic. 

However, there were some barriers for them to start the delivery of the programme in 
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schools or colleges. Involvement of other staff to deliver the programme and time 

constraints were highlighted as the primary barriers.  

For the CPD sessions, it achieved its outcomes for the teachers. After the CPD 

sessions, educators improved their understanding of sustainability and possessed 

higher levels of confidence on different topics related to sustainability. Also, most of 

the respondents (79.5%, 35 out of 44 respondents) found that labour market and 

green careers information was the most useful aspect of the CPD session. 

Drawing from our analyses of educators’ insights and CPD sessions, WWF and 

Partners could consider the following strategies to enhance the delivery and 

effectiveness of the Sustainable Futures programme: 

1. Split CPD sessions based on prior knowledge. 

Some respondents reported that they already possessed some knowledge of 

the content that was included in the CPD sessions, especially the topic of 

climate change. This was particularly the case for Science and Geography 

teachers. The respondents suggested that the CPD sessions should be split 

based on whether educators possess prior knowledge about sustainability.  

2. Provide more case studies and examples. 

Some respondents suggested that there should be more case studies and 

examples on how schools or colleges implement sustainability. The 

respondents also recommended the inclusion of more information about 

educational pathways into sustainable careers, to share with students. 

3. Increase the number of employers for educators to connect with. 

A limited number of employers for educators to connect with proved 

challenging when organising career talks. Some respondents suggested a 

wider pool of employers to connect with which would make it easier to 

organise business role model talks and broaden students’ understanding of 

sustainable careers in a variety of industries. 

4. Further resources and follow up sessions. 

Further resources and how the CPD sessions link to the teaching of the 

programme would support educators in their delivery. Educators also 
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suggested follow up sessions in which WWF and Partners walked through the 

resources available and showed them examples on how the resources can be 

used for different delivery models. 
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6. Collaboration with key stakeholders 

In assessing the effectiveness and reach of the Sustainable Futures programme, it is 

essential to consider the perspectives of those indirectly involved in the 

implementation of the programme - stakeholders from various organisations and 

educational institutions. This section is an exploration into the insights gathered from 

in-depth interviews with key stakeholders responsible for driving sustainability and 

career development within their respective organisations. Through these interviews, 

we gained a clearer understanding of the programme's successes, challenges, and 

overall impact. 

Business Role Models 

The Sustainable Futures programme career talks bring sustainable careers to life 

through meaningful encounters with employers and employees, who educate young 

people about how sustainability is integral to their work. This section of the report 

explores the experiences of individuals who have volunteered to be a business role 

model to provide students with a business encounter. The findings are based on 

interviews and a focus group with a range of external stakeholders who work with 

WWF and Partners to deliver business encounters. This qualitative methodology 

sought to capture the external stakeholders’ experiences of collaborating with WWF 

and Partners on the Sustainable Futures programme, as well as their perspectives 

on the impact and effectiveness of the programme. 

For all the business role models who participated in this evaluation, sustainability is 

fundamental to their profession. Their motivations to integrate the concept and 

practice of sustainability into their everyday professional practice stems from an 

authentic interest in topics such as geography and biodiversity, as well as the 

determination to play their part in taking care of the world’s natural environment and 

address climate change. 

The business role models’ priorities regarding sustainability in their career are wide-

ranging. For example, entrepreneurs’ objectives include supporting start-ups in 

developing sustainable technology and the production of clean water and energy. 
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Whereas a sustainability consultant employed by a real estate company seeks to 

advise national and international clients on their sustainability goals and initiatives. 

This section of the report will investigate the business role models’ motivations and 

priorities for sustainability in their careers, and how this translates into their capacity 

of being a role model for young people through the Sustainable Futures programme. 

The business role models who volunteer for the programme collectively possess a 

wealth of knowledge and a range of experience in sustainability, as well as its 

application to their careers. They are dedicated to supporting start-ups and clients in 

a range of sustainability initiatives, services, and products: 

“My background is engineering. I studied manufacturing engineering 
at the University of Cambridge and then I did two years of business 
consulting, and then I jumped into the world of start-ups. My 
previous startup was looking at solar powered desalination and then 
my current start-up which is somewhere between a start-up and a 
scale up, we have about 100 people, and we are developing an 
integrated battery and electrolyser technology”. 

And 

“I have been a startup person my whole career, either founding or 
investing or advising startups. I've done a variety of different 
startups, but really what is most relevant is most recently the last 
three or four years I have been focused on climate tech startups. I 
work with a few organisations.” 

And 

“I'm a sustainability consultant within my business’s consulting team. 
I help our clients and their approach to sustainability. I started on the 
sustainability graduate scheme [ran by the business] […] I finished 
my graduate scheme about two months ago now. I've just started 
[to] kind of transition into that role as a consultant, but most of my 
role is much more sitting within strategic sustainability consulting. 
So, how we can help our clients establish their sustainability goals 
and how they can find the right pathways to get there.” 

The business role models illustrated their personal interest in sustainability as the 

predominant reason as to why they became involved in sustainability and 

sustainable careers. Interestingly, one of the business role model’s dedications to 
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sustainability and environmental awareness stems from their hobby, scuba diving, 

and their motivation to take care of the planet’s biodiversity and nature: 

“I'm a scuba diver and that kind of sparked my interest in thinking, I'd 
love to do something in my life that helps coral reefs, and climate 
change is obviously a big impact on that. And over time I started to 
become aware that there is more and more push towards 
sustainability and start-ups are coming out to help do things to help 
fight climate change”. 

The business role models have clear sustainability agendas in their professions. One 

of the business role models’ objectives is to innovate sustainable practices in the 

production of clean water and energy, and during their interview, they reflected on 

what one of their start-ups have established as part of their core company values: 

“We have three company values, which is you have to ‘go fast, stay 
safe and choose green’. So, ‘stay safe’ is clear, but then ‘go fast’ 
because we want to catch up with what was a conventional 
electrolyser but also have as much impact as possible. And then 
‘choose green’ is really the main reason why people join the 
organisation”. 

The business role model recognises the importance of corporate social responsibility 

(CSR) but noted that their current start-up (which is in the early stages of 

development) does not have the time and resources to dedicate sufficient attention 

to CSR. 

One of the business role model’s sustainability agenda is to support climate 

technology start-ups to design and build sustainable technology that reduces 

damaging impacts on the environment. They are also motivated to support start-ups 

to become financially successful as they emerge as new businesses: 

“It's clear that we want to work and help companies that are building 
technology which can help reduce the climate footprint that we have 
as a society today. Our top priorities are to support start-ups that are 
bringing new ways of doing things and helping them come to market 
in a way that they can make money as well because otherwise they 
won't exist, right? The technology needs to be commercialised.” 

The business role model’s unified objectives to create sustainable technology and 

ensure commercial success illustrates a two-fold approach to a profession in a 

sustainable career. The business role model’s commercial goal is to support start-
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ups to become profitable; however, the start-up’s production of climate-conscious 

technology also places CSR at the forefront, as their products and services have a 

positive impact on the environment. 

Regarding careers guidance, the business role models supported the career 

development of young people getting involved in sustainable careers, whether that is 

through a traditional ‘green job’ or embedding sustainable practices into their chosen 

profession. From the perspective of one of the business role models, the careers 

guidance sector should be informed about labour market demands in green and 

sustainable jobs and seek to educate young people on the vast array of opportunities 

available: 

“The main messages I'm trying to give is that there is a way to get 
involved in sustainability in many different functions. As an engineer, 
as a finance person, as a marketing person, as a data modeller, we 
hire all of those different people. You can have a job in sustainability 
in lots of [different ways] you don't have to just be a scientist. The 
second thing I think would be helpful is to understand which sectors 
we predict to grow in the future to give them [students] a bit of 
understanding. For example, people who maintain wind turbines, 
there is a huge demand for that and there's just no trained people 
and a huge demand. To know that that's a very secure route going 
forwards, I certainly would have no idea of that as a student. Which 
sectors are growing and desperate for people?” 

Another business role model’s reflection reiterates the importance of careers 

guidance in introducing young people to sustainable careers, highlighting the current 

movement towards providing opportunities for prospective employees to network and 

find employment in climate technology start-ups:  

“In terms of career development, I think you can see there's more 
and more of a movement. Like job boards, networking events which 
are geared towards helping people with relevant skills, start finding 
jobs in companies that are all about fighting climate change.” 

The discovery of the Sustainable Futures programme varied amongst the business 

role models. One of the business role models discovered the programme through 

their employer’s existing partnership with WWF. Another business role model 

discovered the programme through their existing work with Founders4Schools. 

Contrastingly, one of the business role models did not know about the programme. 
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Their involvement as a role model has solely been based on their partnership with 

Founders4Schools. 

The business role models have delivered career talks to school and college students 

at sustainability events online and in-person. One of the business role models 

prefers in-person career talks1, although still enjoys interacting with the students 

online and values being a role model who can share their career experiences with 

young people. They also praised Founders4Schools for organising and facilitating 

the sustainability event: 

“With being online, for safety reasons there's no camera or audio on 
the student's side, so it's always very hard to evaluate whether the 
students are listening and whether they find it interesting. You do 
usually get questions in the chat box and students commenting 
saying, ‘thanks very much’ […] I always enjoy them, the speaking 
sessions. I do probably one every quarter, maybe with the 
Founders4Schools… They were well prepared, well facilitated, the 
events themselves. From a speaker perspective, that all went very 
smooth.” 

Another business role model reflected on the interactive experience they had with 

students who were keen to engage and learn about careers in sustainability. The 

opportunity to volunteer was made possible through informative communication from 

their employer, which reveals the importance of businesses having a clear strategy 

in place to engage employees with the Sustainable Futures programme: 

“I think the first interaction I had was actually going to one of the 
schools where they brought all the schools together and I just did a 
10-minute career talk about how I got to my career and what my 
career and sustainability looks like. Then there was about 15 
minutes of Q&A […] Surprisingly, they [the students] were quite 
engaged. I didn't really know what to expect […] Lots of questions to 
ask [from the students]”. 

One of the business role models volunteered based on their motivation to inspire 

young people. During their interview, the business role model recognised their 

 

1 The business role model has moved outside of the United Kingdom (UK) since initially becoming a 

role model, therefore facilitating and attending in-person career talks is not currently possible. 
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middle-class background, but still sought to be a positive example to students from 

disadvantaged backgrounds who do not have access to opportunities to engage with 

employers or employees. As well as this, they appreciated the opportunity to inform 

young people about career options in sustainability: 

“It all started out not driven by actually trying to help people get [into] 
sustainability [careers]. I started at Founders4Schools because I do 
believe that giving access to role models […] to people who live in 
parts of society where they don't normally get access to them […] I 
think it's a really important thing so that's what got me involved in the 
first place […] I'm doing this programme because I want to help 
inspire kids to do, as I mentioned two-fold, that they can go and do 
something that might not be as conventional, and to make them also 
see that working in sustainability is a viable career option which I 
think is probably becoming a fairly recognised thing now”. 

The business role model appreciated the impact the Sustainable Futures programme 

has on raising awareness and educating young people about climate change and 

sustainable careers, and highlighted how the programme contributes to developing a 

workforce who can work in their sector, supporting the industry’s growth: 

“I think we need more and more people interested in the topic, no 
doubt about it, right? It's one of the biggest problems of our time and 
I think in that context, the more people who are working in this 
industry, hopefully the bigger it will grow and the more opportunities 
there will be for our company to grow as well”. 

The business role models raised several areas of the programme’s business 

encounters which could undergo further development. Firstly, communication and 

networking were considered as key areas of development. As previously discussed, 

one of the business role models was not aware that they were a role model 

specifically for the Sustainable Futures programme. They recommended improved 

communication from Founders4Schools and WWF about not only their involvement 

in the programme as a role model, but also information about the programme as a 

whole. From a corporate and company perspective, they were keen to build a 

partnership with WWF, respecting the organisation's successful profile as an 

environmental charity: 
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“I'm always reluctant to get more emails because I get a lot of stuff, 
but even just an occasional e-mail saying ‘this is what we [WWF and 
Partners] do. This is what the Sustainable Futures programme is 
and thank you for being part of it.’ But we're also doing this, this and 
this and this initiative [separate from the Sustainable Futures 
programme]”. 

In relation to recruiting more volunteers, another business role model suggested that 

role models should be encouraged to share the opportunity to volunteer to their own 

networks. Similarly, a business who works closely with WWF and Partners 

recommended changing the application process for their employees to volunteer. 

Applying through Founders4Schools was not popular amongst the business’s 

employees due to what they perceived as a tedious process, and experienced 

technical faults and a lack of communication from Founders4Schools about what is 

involved in the role: 

“We had concerns about the volunteering platform in terms of its 
accessibility and ease of use for employees that, for lack of better 
word, it has felt clunky to sign up […] Referring them to an external 
platform [Founders4Schools] that then needs various other ways in 
which you sign up and create a profile, it can be a little bit clunky”.  

From a business perspective, capturing feedback from their employees about their 

experiences as a business role model has proved challenging. Feedback has been 

informally collected from the various stakeholders involved (WWF, 

Founders4Schools and the business). One of the businesses sought a formal 

process of collecting feedback which is agreed upon by all stakeholders and is 

accessible for the business to use to consider their next steps in their involvement in 

the programme. 

Drawing from the analysis of the experiences shared by business role models and 

their recommendations for improvement, WWF and Partners could consider the 

following strategies to enhance the delivery and effectiveness of career talks within 

the Sustainable Futures programme: 

1. The inclusion of high-quality and informative labour market information 

(LMI). WWF and Partner should include LMI about sustainable careers, 

particularly about sectors which are in demand for green workers and are 
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predicated to grow. As suggested by the business role models, the provision 

of LMI will assure young people that there are secure routes to green jobs, as 

well as sustainable careers that are not conventionally ‘green.’ 

2. A forum for entrepreneurs and the self-employed. One of the business 

role models suggested that role models should be encouraged to share the 

Sustainable Futures programme with their professional networks. WWF and 

Partners should establish a forum where the community of entrepreneurs and 

self-employed can share the opportunity to volunteer as a business role 

model, which could also serve as an opportunity for WWF and Partners to 

build stronger partnerships with this community who could provide critical 

knowledge and experience to the development of the programme. 

3. A clear and systematic application process. Applying to be a business role 

model through Founders4Schools was highlighted as unclear and tedious. 

The application process should adapt to a three-step process: (1) The 

business promotes the opportunity to volunteer as a business role model to 

their employees, (2) Employees apply to be a volunteer directly through their 

business, (3) The business informs Founders4Schools about volunteers who 

have applied to be a role model. 

4. A clear and informative feedback process. Capturing feedback from 

business role models has proved challenging due to the lack of a clear 

process for business role models and businesses to follow. A strategy WWF 

and Partners should adopt is collaborating with businesses and business role 

models to design a feedback process which collects data that answers key 

questions all the stakeholders have about business role models’ experiences 

of the Sustainable Futures programme. 

Workplace Partners  

The Sustainable Futures programme experiences of workplaces provide 

opportunities for students to explore how sustainable thinking can be applied to the 

real-world context of careers. This section of the report examines the experiences of 

businesses who have collaborated with WWF and Partners to deliver experiences of 

workplaces, through the provision of ‘insight days’ at the workplace for students. The 
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findings are based on interviews with a range of external stakeholders who work with 

WWF and Partners to deliver experiences of workplaces.  

The plethora of sustainability initiatives that the businesses have invested in is 

evidence of their commitment to being actors of positive change in their respective 

industry, and the significance placed on sustainability in their company agendas. The 

businesses are also motivated to be positive role models to young people and the 

incoming green workforce, recognising the impact that they can have on students’ 

understanding of sustainable careers. 

A key priority for the businesses is the sustainable transformation of their industry 

and services, as well as the empowerment and education of society about the role 

they can play in tackling the climate crisis. This section of the report will explore how 

the businesses’ motivations and priorities translate into their role of providing 

meaningful workplace experiences for young people through the Sustainable Futures 

programme. 

The businesses who provide experiences of workplaces for the programme have 

established sustainability agendas into their core company objectives. This illustrates 

their commitment to embedding sustainable practices into the workplace, serving as 

significant role models for students to understand sustainable careers. Their 

sustainability agendas are presented in the following quotes: 

“Our most recent campaign around climate change, that’s been a 
business transformation piece of work as well as mobilising people 
to fight against climate change.” 

 

And 
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“Sustainability as part of that whole building management and land 
acquisition is a huge factor in our industry and as a company 
specifically. We've put that as one of the key topics that clients want 
to engage with us on, the sustainability and technology”. 

“It is [sustainability] a top priority for the organisation. How we work 
with our, globally not just in the UK, all our clients to embed 
sustainability into every part of the property life cycle […] All our 
clients want to understand a lot more about how it's relevant for 
them. We offer those advisory services; it is a huge part of our 
business priority.” 

As well as their company sustainability agendas, the businesses have worked 

closely with WWF on various campaigns. For one of the businesses, their 

partnership with WWF has proved successful in making concrete change in their 

shared interest and response to the climate crisis, through the provision of valuable 

sustainability education and experiences for young people in schools and colleges: 

“All of these things [sustainability campaigns with WWF] would have 
had activations around school programmes […] with young people 
and how we work with them to bring to life our campaign, but also to 
society, issues that young people want to talk about as well”. 

Another business reflected on how the programme is closely aligned with their 

interests regarding sustainability. The business perceives the partnership as 

supportive of each other’s aims and objectives; WWF and Partners inform the 

business about green jobs and the sustainable workforce, and the business are 

funders of the programme, supporting the programme’s continued development for 

its expansion across all industries: 

“It's just a huge topic [sustainability], to then be focusing on how 
we're building green skills and green jobs, working with external 
partners [including WWF and Partners] to be thinking of that pipeline 
of people that will be coming into the business that have got green 
skills, it's just going to be key for the business. Long term, absolutely 
it’s important for us to be doing that. And then in the interim term, for 
us to be helping build a programme that does that for all industry 
with a partner as prolific as WWF is really important.” 

Therefore, WWF and Partners have established foundational partnerships with 

businesses based on a common interest in educating society about the climate crisis 

and creating sustainable and greener ways of living and working. This foundation 
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has proved invaluable for the implementation of experiences of workplaces for the 

Sustainable Futures programme. 

The businesses discovered the programme through their existing partnership with 

WWF. The businesses’ sustainability agendas and careers work for young people 

caught the attention of WWF and Partners and the businesses were asked to 

become members of the programme’s advisory board: 

“As part of our school programme, we concentrate on climate 
change […] They [the students] create climate change campaigns. 
That’s again, how do we give them a voice in the platform to talk 
about this topic? But also doing it through a role, creating content, 
you're [the students are] doing this. You're [the students] being the 
producers, directors of your own content […] It [the business’ 
interests and priorities in sustainability career development] is about 
transforming our business […] It's not just about having the skill to 
do the job, but it's also about having ‘the how’ and ‘the why’ you 
would do things in particular ways, which is very much encouraged 
through our transformation work”. 

The businesses run insight days for students to visit their offices for a tour and taster 

day. One of the business’s insight days provides students with the opportunity to 

network with employees and learn about their career journeys. At another business, 

students participate in an ‘immersive experience,’ in which they create a news report 

about a topic surrounding sustainability, the planet and climate change, topics of 

which are aligned with the wider interests of the business’s sustainability agenda. 

The experiential and creative processes students participate in educates them about 

a sustainable career in the media and entertainment industry: 

“Students take on roles to create their content as producers, 
reporters. What we're doing is a subject matter which might be 
around the environment and sustainability, but the creative 
industries and the roles within creative industry are shared with them 
in their process of placing a news report […] It's writing 90 seconds 
worth of footage each, and each of their studios bring together a 6 
minute report […] It's very good to land really key important 
messages”. 

As well as the students, one of the businesses highlighted the importance of paying 

significant attention to teachers who attend insight days too, illustrating their 

awareness of the valuable time teachers take out to organise and attend 
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experiences in workplaces. The business seeks to work with teachers to create an 

interactive and educational insight day which also supports teachers’ teaching 

requirements and objectives. 

The insight days have been a broadly positive experience. For one of the 

businesses, employees appreciated the flexibility of scheduling the insight day 

around their work commitments and they enjoyed sharing their career journey with 

the students. One employee perceived their involvement in the programme as filling 

a gap in sustainable careers guidance that they did not receive as an adolescent 

during their education. These insights reveal an authentic motivation to support and 

educate young people about their career options in sustainability and the corporate 

world of work: 

“From their career insight days, hugely, hugely positive [feedback 
from employees]. The benefit for employees is they're not required 
to spend a whole day going out of the office and travelling, so it 
doesn't disrupt their working life too much […] It’s an employee 
engagement opportunity where we can get employees to really 
share their skills and experience and feel like they're passing on 
knowledge and inspiring a future generation that's coming into the 
workforce”. 

“When I made those educational decisions to go into sustainability, 
the idea of taking that into a job was almost intangible. It [the subject 
of Geography] was something I enjoyed learning about or had 
interest in. How that would result in a job was really unclear to me as 
a kid at school. The sustainability roles weren't really there, it was 
become a Geography teacher, maybe you could do conservation 
work and ecology. But the idea of taking that into a corporate world 
just didn't exist […] That was just something as a kid that I never had 
any exposure to and just really wasn't there. I think for me that's the 
impact that I feel I could have [on students’ understanding of 
sustainable careers]”. 

Based on these positive experiences and productive partnerships, the businesses 

are keen to continue their collaboration with WWF and Partners on the Sustainable 

Futures programme to develop informative careers guidance which supports 

students in their transition to the world of work and the green economy. These 

sentiments are demonstrated in the quote below: 
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“There is a lot of information that is shared [from WWF and 
Partners]. We have regular meetings that is in the diary. I think that 
the theme that I get, we're always trying to get to somewhere […] 
Young people, schools, education is my bread and butter and that's 
what I do for a job from a corporate end. It's whether they [WWF and 
Partners] want to continue this. It's a great opportunity, it’s 
development of career advice. I feel quite passionate about that and 
that could be about not necessarily just about sustainability, but 
career advice, what that needs to be and how it responds [to 
changes in society and the workplace]”. 

Workplace partners suggested that some areas of the Sustainable Futures 

programme should undergo further development to improve its efficiency and 

enhance its impact. Firstly, WWF and Partners should broaden the locations where 

experiences of workplaces are implemented, particularly across the United Kingdom. 

In doing so, WWF and Partners could provide valuable workplace encounters to 

young people in underserved communities. Increasing the number of locations for 

insight days would require sufficient time, skilled staff (from WWF and Partners and 

the businesses they partner with) and adequate funding: 

“Everything tends to happen in organisations in London. London is a 
very served community in terms of the partnerships that you can 
have in London, where if we want to have a systemic change, we 
need to look at some of those communities where this is 
underserved. The platform with Founders4Schools is good for that, 
because you can do virtual sessions, and you can go into schools in 
all sorts of social mobility black spots all over the UK. But I would 
love to be able to facilitate this sort of thing in our Leeds office, in 
our Glasgow office […] There is the very resource intensive 
preparing the day ensuring the day goes smoothly. You need a 
facilitator to help out.” 

WWF and Partners should find ways of developing effective partnerships with 

schools and colleges which lead to the delivery of meaningful experiences of the 

workplace for their learners. One of the businesses noted that the priorities and 

pressures schools and colleges must manage influences their capacity to adopt and 

deliver sustainable workplace experiences. However, securing buy-in from schools 

and colleges, particularly senior leadership teams to implement sustainable career 

guidance could ensure wider adoption of the programme in education: 
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“The reality is for all of this work, the teachers are your customer, 
and if they're not bought in, and if they don't believe how it's going to 
help them achieve the targets that they've been set by their senior 
leadership team and [that are] normally centred around Ofsted, they 
know it's a good thing to do [the Sustainable Futures programme] 
but they are making decisions based on having less time […] I think 
if we're trying to get them to do more than they can we're going to hit 
those barriers continuously […] And that's where I think WWF can 
really make the shift and change”. 

Regarding the application process to run an experience in the workplace, businesses 

sought clear guidance about the organisation of insight days, as well as about their 

position and role. Such clear guidance would ensure the long-term implementation 

and sustainability of the programme in partnership with businesses: 

“There's a format that you can set up and run and replicate like a 
blueprint but doesn't require so much facilitation. Depends how 
comfortable the schools are […] Businesses definitely do want to do 
it and they'll be looking for opportunities. But do we need a little bit 
more hand holding than is anticipated? They'll [businesses] have 
things set up already like work experience programmes and CV 
workshops and things that they do with their careers and recruitment 
teams. So, there are things to tap into […] You can't scale up to this 
sort of thing too quickly”. 

Based on the analysis of businesses’ experiences and their suggestions for areas of 

development, WWF and Partners should implement the following recommendations 

to improve the delivery and impact of experiences of workplaces and the Sustainable 

Futures programme: 

1. Guidance and support for school and college staff. WWF and Partners 

should ensure that the organisation of experiences of workplaces is not only 

considerate of the students’ experience, but also the school and college staff. 

An appropriate channel of communication between school and college staff 

and businesses should be established and followed when collaborating on 

what the school or college expects the experience of the workplace to entail 

and why it is worth the school or college’s valuable time. 

2. Stronger partnerships with schools and colleges, particularly senior 

leadership teams. It is vital for WWF and Partners to achieve buy-in from 

senior leadership teams who have significant influence over the adoption and 
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delivery of the Sustainable Futures programme in their school or college. 

Throughout the evaluation, there have been some instances of successfully 

engaging senior leaders and central contacts within multi academy trusts, as 

part of the WWF’s enhanced programme and Villiers Park’s place-based 

model working closely with schools and colleges to embed the programme 

within the curriculum. However, this could be improved by programme 

partners working more closely with schools and colleges to establish a 

framework and/or schedule which meets the needs of each school or college. 

3. Clear guidance on the roles and responsibilities of businesses. One of 

the businesses who participated in this evaluation highlighted the importance 

of understanding their role as providers of work experience, as well as WWF 

and Partners’ expectations of their involvement. WWF and Partners should 

establish a systematic framework for businesses to follow, as this would 

provide clarification about their involvement, further encouraging businesses 

to get involved in the programme. 

Education Senior Leadership Perspectives 

The following analysis integrates feedback from senior leaders and strategic leads 

within education, who provided detailed accounts of their experiences with the 

programme. Their reflections highlight both the enthusiasm and commitment that 

characterised the programme's launch, as well as the practical challenges 

encountered during its execution.  

The launch of the Sustainable Futures programme was met with strong enthusiasm 

and support from educational institutions. Stakeholders appreciated the clarity and 

resources provided during the programme’s introduction. A strategic careers lead at 

a large multi-academy trust highlighted this, stating:  

“The support we had from the WWF to get the programme off the 
ground was very strong. There was a lot of contact and 
communication, especially in the beginning. The CPD sessions were 
very thorough, and we felt well-supported in getting the programme 
started.” 
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This initial phase was crucial in setting a positive tone for the programme’s 

integration into schools and colleges. The stakeholders felt that the early 

engagement provided them with the necessary tools and confidence to begin 

implementing the programme within their institutions. 

The programme’s emphasis on practical support has been widely recognised, which 

is reflected in the following quotes: 

"The CPD sessions and the resources were of high quality, and they 
helped us to implement the programme effectively.” 

“We were able to integrate sustainability into our career guidance, 
which has been a great way to engage students in thinking about 
their future in the context of environmental responsibility.”  

A key success of the Sustainable Futures programme has been its focus on 

promoting awareness of green careers amongst students. The programme 

effectively linked sustainability with career development, inspiring students to 

consider roles in sustainability-related fields. Despite the challenges inherent in 

implementing a new programme, many schools have reported positive outcomes. A 

senior leader of an academy trust highlighted: 

“We’ve made great progress in embedding sustainability within our 
schools’ culture. The programme provided us with the resources and 
framework we needed to start thinking about sustainability in a 
structured way.” 

The flexibility offered by the programme allowed schools to tailor activities to their 

specific needs, which further enhanced its impact:  

“What worked well for us was the ability to adapt the programme to 
fit our existing curriculum. We could take the elements that were 
most relevant to our students and integrate them into our ongoing 
activities.”  

The adaptability of the Sustainable Futures programme was particularly noted by a 

project manager at a learning trust, who appreciated how it could fit into various 

school contexts:  
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“The joy and the bonus of the WWF programme was that it was 
almost like a pickup and deliver programme. The teachers didn’t 
have to do a lot of prep behind it. ... but pointing out how the 
activities fits with the Gatsby benchmarks would encourage more 
active participation.”  

This adaptability allowed schools within the trust to implement the programme with 

minimal additional workload, making it accessible despite varying levels of existing 

engagement with sustainability. 

Despite the programme's strengths, some challenges have emerged regarding its 

long-term sustainability. One of the main challenges faced by the stakeholder groups 

is ensuring that schools maintain momentum after the initial implementation phase. 

Although the programme started well and was supported by WWF, the long-term 

impact can be negatively influenced by limited follow-up and ongoing engagement. 

This has raised concerns about the ability of schools to sustain the programme 

without further guidance or support: 

“Since March, the follow-up has been lacking. I don’t think the two or 
three days we had are enough for schools to continue momentum 
on their own. Without ongoing support, it will be difficult for the 
programme to be sustainable. I would be hesitant to put schools 
through this again without more follow-up and expertise from WWF 
to ensure the programme's effectiveness.” 

One of the key concerns in effectively implementing sustainability-focused 

programmes is ensuring that schools have the capacity to adopt and integrate them 

into their existing curricula. While external support can alleviate some of the 

immediate burdens, the long-term sustainability of these initiatives requires deeper 

engagement from schools themselves. A career hub lead reflects on these issues: 

“The main challenge is getting career leaders or teachers to adopt 
and use these resources, as schools are already stretched. Funding 
third parties to deliver the work helps overcome this capacity barrier, 
but it’s not sustainable in the long term because it doesn't embed the 
programme within the school. Despite this, I definitely want to stay 
involved, as there’s a shared vision between what we’re doing and 
WWF's goals. Moving forward, we need to ensure the programme 
continues to develop and align with local initiatives to maximise its 
impact.” 
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To ensure the long-term success and wider impact of the Sustainable Futures 

programme, several key improvements can be made based on stakeholder 

feedback. Whilst the programme has been well-received for its content and delivery, 

there are opportunities to expand its reach, better align with school needs, and 

strengthen engagement with younger students. The project manager for a learning 

trust highlighted important areas for enhancement:  

“The Sustainable Futures programme is an excellent piece of 
extracurricular work, especially for older students who can use it as 
part of their job or UCAS applications, and in understanding how life 
works. I think the programme has potential for more longevity if it’s 
introduced to younger students, around years 8, 9, and 10, where 
there is more time and flexibility to engage. Our middle schools were 
really keen to get involved, but they couldn’t participate as they 
wouldn’t get the accreditation or recognition for it... there’s definitely 
a need to involve younger students”. 

An important next step for the Sustainable Futures programme is also to explore 

partnerships with other organisations to broaden its reach and impact. For example, 

a participant highlighted the potential for collaboration with groups such as 

Girlguiding, which has a strong focus on equipping young women with essential skills 

for the future. By aligning with initiatives like these, the Sustainable Futures 

programme could benefit from established networks that engage young people in 

meaningful activities:  

“I genuinely think it's a really good programme. Let’s get it out there 
and connect with other organisations like Girlguiding, as it would fit 
well into their activities. Girlguiding is very much about making sure 
we equip our young women with the tools for the future and 
sustainable careers is one of those tools.” 

Such partnerships would not only expand the programme’s audience but also create 

opportunities to integrate sustainability education into existing frameworks, ensuring 

that a wider range of young people are equipped with knowledge and tools for a 

sustainable future. Collaborating with external organisations that share similar goals 

could also help with a more comprehensive approach to sustainability education, 

strengthening its presence in both formal and informal educational settings. 



 

112 

 

There is a strong argument for collaborating with other organisations to maximise the 

impact of sustainability-focused programmes like Sustainable Futures. Stakeholders 

highlight the importance of avoiding duplication and making better use of existing 

resources through coordinated efforts. By aligning with local projects and initiatives, 

sustainability programmes can reach more schools and provide a more 

comprehensive offer to students. As a careers hub lead mentioned:  

“There's a really good alignment between what we're doing and what 
XXX is doing at WWF. So that's why we're keen to collaborate. 
There's a lot of other stuff going on locally as well. We are working 
on a project called the Green Futures Project, which is about 
supporting young people into future green jobs that we need to 
achieve net zero and nature recovery. We know we need 46,000 
new green jobs to reach our ambitions, so we want to make sure 
young people are maximising opportunities in those jobs. We've 
piloted three different approaches and now we're scaling those 
projects”. 

By working closely with organisations already involved in green job development, 

such as the careers hub, WWF can benefit from a more streamlined and coordinated 

approach to sustainability education. This could include joint webinars, CPD 

opportunities for teachers, and the sharing of resources to reach a wider audience. 

The challenge, however, lies in ensuring that the programmes are delivered 

effectively without overwhelming the already stretched capacity of schools. 

One of the key insights from stakeholders highlights the potential for greater 

engagement with sustainability programmes like WWF’s through external 

accountability mechanisms. The stakeholder notes that while schools may show 

interest in sustainability, consistent and meaningful adoption often requires clear 

expectations from regulatory bodies. Specifically, they explain: 

“I think the time when you will really see massive engagement with 
WWF and other organisations is when Ofsted get involved because 
as soon as the inspectors start saying we want to see your green 
policy and we want to see evidence that you're doing it, then all of 
the schools will prioritise it immediately”. 

This observation suggests that integrating sustainability into the criteria used by 

bodies like Ofsted could play a critical role in holding schools accountable for their 

environmental practices. By making sustainability a measurable and inspected 
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component of school performance, schools would be more likely to prioritise these 

initiatives and collaborate with organisations like WWF to ensure they meet the 

required standards. This accountability could help drive long-term, structured 

engagement with sustainability efforts across the education sector, leading to a more 

consistent and impactful integration of sustainability practices. 

Youth Advisory Group  

As part of the Sustainable Futures programme, a Youth Advisory Group (YAG) was 

set up to ensure youth voice was embedded within the programme from the 

beginning and throughout. The YAG was made up of 14 young people from diverse 

backgrounds, across England, Scotland and Wales. The group met monthly, and its 

objective was for young people to input into the programme, including co-designing 

key programme activities. It was also a personal and professional development 

opportunity for the young people, to support their skills development and enhance 

their career prospects. 

During this evaluation project, we have actively engaged with the YAG throughout 

the evaluation process of the Sustainable Futures programme, ensuring that the 

perspectives of young people are central to our approach. Our engagement has 

been structured around several key activities that have allowed the YAG to 

contribute meaningfully to the evaluation. 

We began our engagement by organising an initial meeting with the YAG, where we 

provided them with detailed information about the evaluation process. During this 

session, we discussed the programme's goals, the objectives of the evaluation, and 

the methodologies we intended to use.  

This meeting was followed by a collaborative workshop focused on refining our data 

collection approach. The YAG provided valuable feedback on the proposed 

questions and methodologies, which led us to edit and improve the data collection 

tools to better reflect the insights and experiences of young people.  

Based on the discussions in this workshop, we revised our data collection tools using 

the feedback from the young people by replacing some challenging questions with 
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more accessible, open-ended ones and rephrasing a series of questions to 

encourage broader discussions and increase engagement. Additionally, based on 

their feedback, we simplified the language of some focus group questions for clarity, 

incorporated preferred question styles, and introduced the option for students to 

share their thoughts in writing, to accommodate those less comfortable speaking in 

focus groups. 

Following this meeting, we maintained an open line of communication with the YAG, 

ensuring that their input continued to shape the evaluation. In March 2024, we 

shared some of the preliminary findings and recommendations with the YAG based 

on the data gathered up to that point. This step was crucial in validating our 

conclusions from their perspective and ensuring that they resonate with the 

experiences of the young people involved in the programme. The YAG's feedback 

was instrumental in thinking about our final report and the next steps.  

The YAG was intentionally structured not as a means of only extracting information 

from young members but as a platform for mutual growth and learning. Each session 

was thoughtfully designed to include educational elements, allowing young people to 

engage in conversations and gain valuable knowledge and skills. As part of WWF’s 

commitment to transparency and recognising the contributions of the youth involved, 

we will present quantitative and qualitative data highlighting the specific skills and 

benefits those participants gained through their membership in the advisory group. 

This data will provide clear evidence of the positive impact their involvement has had 

on their personal and educational development. 
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Figure 58. Confidence level on various areas (Pre-programme, 14 respondents; Post-

programme, 8 respondents) 

After participating in the programme, 75% of the YAG participants (6 respondents) 

reported being "very confident" speaking to large groups, a significant increase from 

the 29% (4 respondents) who felt this way before. Similarly, 75% (6 respondents) 
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also felt "very confident" speaking to small groups post-programme, compared to 

36% (5 respondents) pre-programme. 

Students also reported a marked improvement in their ability to communicate with 

adults and decision-makers. Before the programme, only 36% of students (5 

respondents) felt "very confident" in these interactions, while a larger proportion 

(57%, 8 respondents) felt only "quite confident." Following their involvement in the 

programme, 87.5% of students (7 respondents) reported feeling "very confident" in 

communicating with adults and decision-makers. This demonstrates that the 

programme successfully enhanced students' ability to engage with authority figures 

and stakeholders, a vital skill for both academic and professional growth. 

Joining the YAG also positively influenced students' confidence in using digital 

platforms for communication, such as social media. Before the programme, only 

28.6% of students (4 respondents) felt "very confident" using digital tools to 

communicate, with 50% (7 respondents) reporting that they were "quite confident." 

Post-programme, 62.5% of students (5 respondents) expressed feeling "very 

confident" in their ability to communicate through digital channels. Given the growing 

reliance on digital communication in both education and the workplace, this 

significant improvement highlights the programme’s success in enhancing students' 

digital literacy and communication skills. 

YAG participants also demonstrated significant improvements in teamwork and 

collaborative skills. The percentage of students feeling "very confident" in working 

within diverse teams rose from 57.1% (8 respondents) pre-programme to 75% (6 

respondents) post-programme. One of the members mentioned:  

“Feeling as though I have contributed and made active change fills 
me with immense confidence for future voluntary roles and 
engagement with sustainable jobs.” 

Additionally, confidence in listening to others and taking their opinions on board 

increased from 57.1% (8 respondents) to 87.5% (7 respondents). These findings 

indicate that the programme effectively cultivated key interpersonal skills, such as 
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collaboration and active listening, which are crucial for successful teamwork in both 

academic and professional environments. 

 

Figure 59 shows the areas of personal growth after the participants joined the 

programme. Many participants reported that they were improved after they joined the 

programme, especially in leadership from 7.1 before the programme to 8.5 after the 

programme (10-point scale). Besides this, 75.0% of participants (6 respondents) 

were willing to risk some failures to research their goals after the programme 

compared to 42.9% of participants (6 respondents) before the programme.  
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Figure 60. Feedback on the programme (Pre-programme, 14 respondents; post-programme, 

8 respondents) 

The participants of the Sustainable Futures programme’s YAG shared the impact of 

the programme. Some participants indicated that they have significantly enhanced 

their awareness and understanding of sustainable careers, empowering individuals 

to consider and engage with sustainability in their professional lives: 

“I think it helped people know and understand more about 
sustainable jobs and have a better overview of sustainability “ 

And 

“Has altered my choice in degree to something sustainability based.” 

 

Participants also shared several insights about how engaging in the programme 

impacted their education experience. Some of the participants noted that it 

influenced their future educational and career ambitions. For instance, one 

participant shared:  
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"I have been infatuated with conservation efforts for a considerable 
amount of time, so I would like to have a bachelor of science 
focusing on ornithology and zoology. I am planning to study in 
Bangor, as this is essentially the best centre for environmental 
pursuits."  

So, the programme has reinforced existing passions and helped guide future 

academic decisions. Others reflected on how the programme changed their daily 

habits and thinking. One participant remarked: 

"It helped me learn new things that I didn't know before, and 
genuinely helped me, and I was able to put those lessons into my 
daily life."  

Moreover, participants felt deeply supported by the programme's approach to youth 

engagement. As one participant shared:  

“The SFYAG enabled me and so many other young people to give 
our voices a platform on the climate crisis.” 

And 

"WWF's Youth engagement area is not just about checking a box, 
which is not something that can be said about many organisations. I 
promise they will look after you and care about what you have to 
say, and there will be results to prove it." 

This demonstrates how the programme created a sense of belonging and trust 

amongst participants and a lasting impact on their personal and professional 

journeys: 

“I found this experience immensely fulfilling, from meeting new and 
wonderful people I would've otherwise never encountered, to 
engaging my youth voice to contribute to the group.” 

And 

“I have felt part of a team that had made me more dedicated and 
disciplined, along with making me feel like I’m making a difference.” 

In general, members of the YAG provided very positive feedback on the programme. 

After the programme, all of them agreed the voices of the young people on the YAG 

programme were always centred, and the programme was a space for them to be 

collaborative with other young people.  
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Summary  

The evaluation of the Sustainable Futures programme reveals key themes that cut 

across the experiences and perspectives of students, educators, and businesses, 

highlighting both distinct and overlapping concerns. Before the programme, a major 

barrier for students was their lack of awareness about how sustainability could align 

with diverse career paths. While the programme made progress in addressing this, 

the limited pre-programme exposure to sustainability remains a challenge that needs 

to be tackled earlier in their educational journey. Before involvement with this 

programme, many students did not realise how sustainability could fit into a wide 

range of sectors beyond traditionally green’ jobs. However, hands-on experiences 

like insight days and career talks significantly shifted their perspectives, with the 

majority of students reporting newfound interest and confidence in pursuing 

sustainability-focused roles. Practical exposure proved crucial in bridging the gap 

between theoretical knowledge and real-world career paths. 

 

Figure 61. Shared values amongst all the key stakeholders 

Educators also experienced both benefits from the programme and some challenges 

in implementation. CPD sessions were highly effective in improving educators' 

confidence in teaching sustainability and embedding green careers into their 
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curriculum. Many reported increased willingness to continue incorporating these 

lessons. However, structural barriers in school settings such as time constraints and 

the pressure of existing curriculum requirements sometimes put limitations on 

educators from fully integrating sustainability topics. The overlap between students’ 

and educators’ challenges is clear: without sufficient resources and time for 

educators, students’ exposure to sustainability concepts will remain limited, 

suggesting a need for systemic changes in how sustainability education is prioritised 

in schools and colleges.  

Workplace partners and business role models participating in the programme 

highlight the systemic interdependencies between industry, education, and the 

evolving green economy. Many businesses are driven by a deep-seated commitment 

to sustainability, often rooted in personal motivations and aligned with corporate 

strategies. Their participation in the programme, through initiatives such as career 

talks and insight days, demonstrates a strong desire to bridge the gap between 

theoretical education and the practical realities of sustainable careers. However, this 

participation also comes with challenges, particularly around the scalability of their 

involvement and the systemic barriers in shaping a green talent pipeline. 

One key theme that emerges from exploring the data from different stakeholder 

groups is the skills gap in students transitioning into the workforce. While businesses 

emphasise the growing demand for sustainability-related roles across different 

sectors, they consistently encounter graduates who lack the necessary practical 

skills and sustainability-focused competencies. This highlights a critical intersection 

between business needs and educational outcomes, where schools and colleges 

must better integrate sustainability into their curricula. The alignment between 

business expectations and the delivery of sustainability education remains 

underdeveloped, with businesses often stepping in to fill these gaps through practical 

experiences which is often constrained by limited resources and relying on 

volunteers which can impact long-term engagement. 
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Figure 62. Stakeholder interrelationships within the Sustainable Futures programme. 

The overall review of stakeholder interrelationships within the Sustainable Futures 

programme highlights that students, educators, and businesses share common 

values and a strong interest in making positive changes through sustainability 

education and career development. However, while these shared goals have driven 

meaningful contributions from all groups, the full potential of their collaboration is 

sometimes limited by fragmented processes and communication. Streamlining 

interactions, clarifying roles, and creating a more cohesive system would not only 

enhance the programme’s efficiency but also strengthen the alignment of 

educational outcomes with industry needs, enabling a more effective pathway for 

students into sustainable careers. 
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7. Conclusions 

The world has reached a significant moment in its history. If the sustainability of the 

planet is not addressed then we will begin to see irreversible changes to the planet, 

the social and political costs of which are unclear. Sustainability needs to be 

integrated into many aspects of life, including how we view career decision-making. 

Young people can be educated in how to integrate sustainability thinking into career 

choices. This is not just about choosing jobs in obviously linked industrial sectors 

such as renewable energy. It is also about understanding how one’s values and 

views around sustainability can influence the type of work one does or the type of 

employer one wants to work for. Sustainability can be applied to every career. 

As a significant thought leader in this area, the WWF has a role to play in helping 

young people learn how they can begin to make a difference in their career choices. 

To do this they have created the Sustainable Futures programme in partnership with 

Villiers Park and Founders4Schools (WWF and Partners). The programme offers a 

diverse range of experiences including a student course, career talks and 

experiences of workplaces. To ensure that teachers are prepared to deliver aspects 

of the programme, WWF and Partners offer CPD to help develop the confidence and 

knowledge of those tasked with delivering the programme. Materials have been 

developed and hosted on the WWF website where they are free to download with no 

registration process required. This represents significant investment by WWF and 

Partners, and in commissioning a comprehensive evaluation of the programme, they 

are underlining their intention to evolve and grow the programme so that it is fit for 

purpose and results in positive outcomes for young people. This section considers 

some of the high-level findings which address the requirements concluded from this 

evaluation regarding the Sustainable Futures programme’s next steps. 

Relevance and quality design 

The Sustainable Futures programme is an innovative and integrated set of activities 

aimed at increasing young people’s awareness of sustainability and integrating the 

associated values with career decision-making. The programme is flexible and uses 

a variety of delivery models; for example, as an extra-curricular activity, as a 
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standalone element of a careers programme, delivered within tutor time, or 

integrated into other curriculum subjects such as PSHE, Science and Geography. 

This latter approach provides schools and colleges an opportunity to meet Gatsby 

Benchmark 4 (Holman, 2014; Holman, 2018) which asks all subject teachers to 

integrate career learning into curriculum subjects.  

The programme is structured in such a way as to provide three main components for 

young people: 

• A taught course. 

• An opportunity to meet with role models from businesses. 

• An opportunity to visit workplaces including insight days and more substantive 

work placements. 

Different components are delivered by different partners, and this can introduce a 

lack of consistency and coherence for educators and businesses. For example, the 

online materials are housed on different partner organisations' websites, with the 

student course resources on WWF’s Sustainable Futures microsite, and resources 

and activities related to business encounters and workplace experiences on 

Founders4Schools’ website. This leads to a lack of consistency and coherence and 

can be construed as stand-alone programmes rather than being part of the 

Sustainable Futures programme.  

It is unlikely that learners are aware of the complexities but there should be a clear 

communication plan and messages for stakeholders who have indicated that at 

times they are not fully aware of their roles and requirements.  

Research respondents have indicated that they use the programme in different 

ways. For example, in some organisations, the programme is delivered in a 

curriculum subject such as PSHE, Science or Geography and in others it is delivered 

through careers guidance provision. A further model is that some schools self-select 

materials and deliver them in a more ad hoc manner through assemblies of mixed 

groups. All these models are relevant; however, the materials will need to be 

reviewed to ensure that they are sufficiently flexible to be used in such a variety of 
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ways. Feedback from learner respondents has suggested that the insight days are 

the most popular aspect of the programme.  

Although the research team have run a careful evaluation of the programme, they 

have noted that with the current freely downloadable materials, it is nearly impossible 

to know who is downloading the material, how often this is happening, and where in 

the country this is taking place. This makes it difficult to understand the potential and 

full impact of the programme. WWF should consider creating a registration system 

which facilities the gathering of useful data about who is accessing and downloading 

the programme’s materials.  

The programme overall has a complex delivery model with some aspects 

implemented by WWF and others by their programme Partners. This has led to 

some confusion and a lack of consistency across processes such as data collection, 

evaluation, and application of activities. Throughout the evaluation, we have received 

feedback from businesses that they have found the process of application to either 

provide a business encounter or a workplace visit overly complicated. Participants 

have recommended that application processes are streamlined, simplified, and made 

more explicit.  

Integration across audiences  

The effective delivery of the programme requires engagement, cooperation, and 

collaboration amongst stakeholders (educators and business members). The 

individual elements of the programme should be integrated in a way which ensures a 

coherent experience, not just for learners but for the stakeholders too. Stakeholders 

have provided information about their motivations for joining the programme. 

Educators have a strong belief that young people need to understand sustainability 

however the evaluation has demonstrated that this is often left to one passionate 

teacher to drive the agenda in the school or college, as there is currently no statutory 

requirement to deliver sustainability as part of the curriculum. There are two 

frameworks used by career development practitioners to drive forward the quality of 

careers education. The Gatsby Benchmarks (Holman, 2014; Holman, 2018) set out a 

framework aimed at improving the processes associated with career education. Of 
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the eight benchmarks, there are four which link closely to the Sustainable Futures 

programme. These are: 

• Learning from career and labour market information. 

• Linking curriculum learning to careers. 

• Encounters with employers and employees. 

• Experiences of workplaces. 

Furthermore, the Career Development Institute (CDI, n.d.) has described the 

learning outcomes expected for programmes of careers education. The Sustainable 

Futures programme maps to two of these: 

• Balance life and work: Balance your life as a worker and/or entrepreneur with 

your wellbeing, other interests and your involvement with your family and 

community. 

• See the big picture: See the big picture by paying attention to how the 

economy, politics and society connect with your own life and career. 

The links to these frameworks represent a compelling argument for schools and 

colleges to become involved in the Sustainable Futures programme. Our research 

demonstrates that career practitioners were less likely than teachers to be aware of 

and see the potential of the Sustainable Futures programme to help meet career 

guidance practice goals. This suggests that more work needs to be undertaken to 

help schools integrate the programme into their careers strategic plans.  

Business members spoke of their interest in the programme because it aligned with 

their values and those of their organisations. The messages could be reinforced 

through a robust marketing and communication plan. They also indicated that they 

would value opportunities to come together and network to share good and 

interesting practices relating to the Sustainable Futures programme.  

Respondents throughout the evaluation have emphasised the impact and relevance 

of the content of the programme. There have been occasions however, where 

educators and businesses particularly have expressed confusion about the links 
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between parts of the programme and their role in reinforcing central themes 

throughout. Respondents have also described the random ways in which they have 

learned about the programme. This has included word of mouth and social media. 

There is an inherent risk in not addressing these issues as some participants have 

indicated that they also use materials on sustainability from other organisations, as 

well as other curriculum materials which have been developed by individual schools 

and subject specialists, which have been shared through collaborative spaces. 

Materials of this sort do not necessarily have the necessary quality assurance 

processes in place however they are easy to access and there is a growing network 

of teachers using this approach across a range of subjects.  

Part of the support for career development in schools and colleges are careers hubs 

which are funded by The Careers and Enterprise Company. These hubs bring 

together enterprise co-ordinators and careers leaders to develop quality approaches 

which can be replicated amongst organisations. These represent a valuable 

opportunity to engage business and educator stakeholders in discussions about the 

delivery and development of the programme. These issues could be resolved by re-

visiting the management of the overall programme which in turn should result in 

more co-ordination and coherence in the processes and practices across all aspects 

of the programme. Examples might include: 

• A comprehensive marketing and communications strategy to engage all 

stakeholders.  

• A coherent approach to collecting data on the use of the materials, for 

example through introducing a registration process for their use. 

• A robust approach to ongoing monitoring, review, and evaluation. 

• A consistent approach for businesses to apply to deliver work placements and 

employer engagement activities.  

These actions would ensure that stakeholders fully understand the importance of 

how the Sustainable Futures programme can support them to meet their own 

agendas and ensure that the process of continuous learning and improvement would 

be assured.  
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Effectiveness  

This section deals with the extent to which the programme meets the desired 

outcomes. It considers this under three sub-headings: Outcomes for young people, 

outcomes for educators and outcomes for businesses. 

Outcomes for young people 

Young people have provided information on their motivation to undertake the 

Sustainable Futures programme. Some had heard of sustainability and possessed 

some level of curiosity, whereas others wanted to deepen their knowledge and 

understanding of a topic they believed to be significant. The programme has 

contributed to their knowledge and awareness of sustainability and sustainable 

careers and in several cases has redirected young people on new career trajectories 

which have sustainability as a core value. Educators have been clear on the 

importance of engaging young people early in their lives and careers, and in 

particular, encouraging young people for whom sustainability is not a feature of their 

experience or understanding. This underlines the importance of revising the taught 

course materials to ensure that they are developmental and age and stage 

appropriate. 

Throughout the evaluation, young people indicated that they enjoy the course 

content and feel that it positively impacted their understanding of the issues 

associated with sustainability and the environment, and embedded significant 

sustainability values into their approach to career decision-making. They enjoy the 

encounters with role models and find the work experience activities rewarding and 

enlightening. Educators and business members are also clear that the programme 

has an impact, and that young people are far more equipped to embed sustainability 

into their thinking and decision-making. It is quite clear that broadly, the programme 

achieves its intended outcomes: 

Awareness: Young people indicated that they had increased their knowledge and 

awareness of sustainability, and the role of business in building a sustainable future. 
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Aspiration: The student course, career talks and insight days increased young 

people's aspirations for participating in sustainable career pathways. Young people 

and those supporting them also perceived sustainable skills as attainable and 

valuable for enhancing career prospects. 

Access: As a result of the programme, young people not only did something to 

make a difference to the environment but also influenced family members, friends, 

companies or politicians to do good for the environment. Students had more 

confidence that it would be possible to find a job in sustainability after the 

programme. They also expressed heightened concern about the future of the planet 

and were more enthusiastic about pursuing careers in sustainability. The majority of 

young people indicated a strong likelihood that they would recommend the 

programme to their friends. 

Outcomes for educators 

The evaluation sought the views of educators on three broad areas relating to the 

Sustainable Futures programme: The issues associated with the delivery of the 

programme, the perceived impact on students’ learning and development associated 

with sustainability and the experience of the educator CPD sessions. 

Educators were very positive about the programme and indicated that it was very 

important for young people to learn about sustainability. A significant majority of 

respondents indicated that they would deliver aspects of the programme during the 

next academic year. However, there were barriers to the delivery of the programme. 

The pressure of integrating new materials into a very tight timetable led to schools or 

colleges delivering the programme in some cases as an extra-curricular activity. In 

other schools or colleges, the programme was integrated into subject lessons and 

delivered by educators rather than career specialists. Educators are not trained in 

the delivery of careers education and need support from careers specialists to do 

this effectively. The Gatsby Benchmarks (Holman, 2014; Holman, 2018) require all 

teachers to integrate careers work into curriculum subjects; the Sustainable Futures 

programme does offer a vehicle for this, but this does require support for educators. 

WWF have anticipated the problem and have produced useful CPD materials. 
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However, there is a resource implication associated with this and not all teachers 

can make time to undergo this level of activity. 

Educators had a clear rationale for delivering the programme often based on their 

own commitments or because they saw the benefits for their respective school or 

college as a whole. Educators also indicated that they had strong views about the 

impact of Sustainable Futures on the learners and particularly on those from 

marginalised backgrounds. In communities where there is a lack of opportunity or 

exposure to the environment and issues of sustainability, raising awareness through 

the programme and particularly through the facilitation of experiences with 

sustainability champions within businesses, was particularly important. The 

programme was deemed to have made a significant impact on these groups. The 

programme was also deemed to have had a positive impact on all students, with 

educators observing that students became more aware of issues of sustainability 

and the values learned from Sustainable Futures were being incorporated into 

learners’ career aspirations and career decision-making.  

The CPD programme broadly met its desired outcomes. Educators indicated that 

they had a better understanding of sustainability and were more confident about 

different topics related to sustainability. The career and labour market information 

were also found to be very useful. Respondents reported an increase in confidence 

after the CPD activities when it came to supporting students into roles linked to 

sustainability.  

Outcomes for businesses 

Business members become involved in the programme for a variety of reasons. For 

example, they may have had a passion for issues of sustainability and wished to 

influence and support young people to develop insights into such issues. Businesses 

also have CSR targets which link to sustainability and becoming involved in the 

Sustainable Futures programme provides a means of fulfilling these targets. 

The evaluation has found a variety of ways in which businesses discover the 

programme. This is largely due to happenstance rather than through active 

engagement with WWF and Partners communications. In one instance, a business 
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member became involved in providing a role model due to their relationship with one 

of WWF’s partners (e.g. Founders4Schools) and was unaware of how the role model 

activity integrated into the wider Sustainable Futures programme. This issue 

underlines the complexity of the delivery model and the lack of coherence between 

the different component parts of the programme. It suggests that a review of the 

materials used to support those involved in the programme should be reviewed to 

ensure that all stakeholders fully understand the programme and their part in 

delivering it along with the key themes and messages which need to be embedded 

across all activities.  

Longevity 

Educators and business members have all indicated the importance of helping 

young people to understand issues of sustainability and how to integrate key values 

into career decision-making. This is only going to increase in importance in the future 

and the future of this programme and its longevity is guaranteed if the 

recommendations from this report are actioned. Educators have indicated that they 

intend to deliver the programme in the future as they can see the benefits and impact 

that the programme is having, and they are likely to recommend the programme to 

colleagues. What’s more, young people have indicated their commitment to issues 

around sustainability and how to integrate the values of sustainability into their 

decision-making as they plan their futures.  

The United Kingdom has recently had a General Election and appointed a new 

Government whose commitment to the issue of sustainability is clear. They intend to 

establish a new British Energy Company focused on renewable energy, address 

poor water quality, and invest in public transport infrastructure. Additionally, they 

have set up a new body, Skills England, where the green workforce has been 

identified as a key area with significant skills needs. All these pledges and initiatives 

require an increase in skills and a focus on young people making career decisions 

based on the values of sustainability. The Government is also undertaking a 

curriculum review, and the Gatsby Benchmarks are undergoing a 10-year review. All 

these factors offer opportunities to explore and embed the Sustainable Futures 

programme as a key contributor to these goals.  

https://assets.publishing.service.gov.uk/media/66ffd4fce84ae1fd8592ee37/Skills_England_Report.pdf
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WWF and Partners are operating within a field where there are many organisations 

visiting these issues. Adjustments need to be made in order to maintain their place in 

the market as a leading changemaker. This evaluation concludes that each aspect of 

the programme has its value and can improve young people’s understanding of 

sustainability and helps them to apply this understanding to their life and career 

choices. Our findings suggest that the combination of theory delivered through the 

student course, and practice through workplace experiences and career talks has 

the most impact. 
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8. Recommendations 

Throughout the report, we have outlined a series of recommendations aimed at 

enhancing the effectiveness of the Sustainable Futures programme. These 

recommendations stem from comprehensive feedback gathered from various 

stakeholders, including educators, students, and industry professionals, who 

provided valuable insights into the strengths and challenges of the programme. 

To facilitate the successful implementation of these recommendations, we propose 

several practical immediate changes that can be implemented with minimal 

disruption to existing workflows. These changes are designed not only to address 

current challenges but also to build on the programme's strengths, ensuring that it 

remains relevant and effective in promoting sustainability education. 

1. A key issue identified is the challenge posed by having multiple delivery 

partners, which can lead to inconsistencies in how the programme is 

presented and implemented. To address this, it is essential to review the 

programme's online materials to ensure consistency in processes, branding, 

and messaging across all elements. This review should involve a thorough 

assessment of existing resources, identifying areas where discrepancies may 

exist, whether in content presentation, visual branding, or messaging tone. 

2. One significant challenge identified is the need for greater flexibility in the 

student course materials to accommodate various delivery models. To 

address this, a thorough review of the existing student materials is essential, 

ensuring they can be adapted for different educational contexts and methods 

of delivery. This review should focus on making explicit links to the Gatsby 

Benchmarks, which provide a framework for career guidance in schools and 

colleges. By aligning the programme materials with these benchmarks, 

educators can more easily incorporate them into their existing curricula and 

demonstrate how the content meets national standards for career education. 

3. It would be beneficial to organise the student course materials by age range, 

allowing educators to select appropriate resources that resonate with their 

students' developmental stages. This flexibility will enable teachers to adapt 
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their delivery based on the unique needs and interests of their students for a 

more engaging and relevant learning experience. 

4. Introducing a registration process for accessing the online materials is 

essential for improving the provision of information management by WWF and 

Partners. Implementing this system helps to track user engagement with the 

resources, including metrics such as frequency of access, duration of use, 

and specific materials used which will provide valuable insights into how 

educators and students interact with the programme, enabling better 

evaluation of its effectiveness and identification of areas for enhancement. A 

registration process will also facilitate targeted communication and support for 

users, ensuring that their needs are met.  

5. The development of materials which help educators and career development 

professionals to understand the potential for meeting statutory and quality 

requirements, and to integrate the programme into strategic career plans. 

6. Revisiting the overall management of the programme to include a project 

manager who oversees all three elements. This will introduce more coherence 

across the programme and ensure that information is collected and used in a 

more effective manner. 

7. Creating a community of practice for business members will help facilitate 

collaboration and sharing of best practices regarding career talks and 

experiences of the workplace. WWF and Partners should establish a 

structured network where business partners and other stakeholder groups can 

gather to exchange ideas, resources, and experiences related to engaging 

with students. This community of practice would allow members to learn from 

each other, discuss challenges, and refine their approaches to delivering 

impactful talks and organising effective workplace visits.  

8. The development of a comprehensive marketing and communications plan 

which will ensure that all potential stakeholders become aware of the 

programme and its alignment with their own needs. 

9. Supporting schools and colleges in understanding the return on investment 

(ROI) of their time spent on training teachers and implementing the 

programme to achieve their organisational goals. WWF should provide clear 
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data and case studies that illustrate the positive outcomes associated with 

investing in sustainability education, such as improved student engagement, 

enhanced career readiness, and alignment with institutional values. 

10. Communicating strong messages about the importance of delivering all 

aspects of the programme to both educators and students is crucial for 

improving its overall impact. WWF and Partners should emphasise the value 

of a comprehensive approach to sustainability education, highlighting how 

each component contributes to students’ understanding and engagement with 

sustainable careers. Reinforcing the interconnectedness of the three elements 

of the programme can motivate educators to fully implement its contents and 

ensure that students receive a well-rounded educational experience.  
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Theory of Change Document  
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